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THE GREEN SCHOOL Core knowledge and sequencing
FOR BOYS

Vision Statement

Our intent:
‘To awake the soul with tender strokes of art. To raise the genius and mend the heart’ - Alexander Pope.

KS3 Drama at the Green School for Boys is a vehicle for:

Challenging discussions around important topics such as conflict, prejudice, mental health and societal development

Growing independently and collaboratively taking absolute responsibility in an inclusive, respectful and creative department.

Becoming part of a deeply ingrained theatrical history, the influence of which is tangible in modern society

Increasing ability to access and contribute to the universal language of performance reflective of our social, historical and cultural diversity.
Creating performance and design opportunities with specific intention to affect a range of audiences

In particular our students will:

Develop abilities in the core areas of devising, performing and critical analysis.

Gain an appreciation of Theatre, enjoying a range of scripts and stimuli from different genres, cultures and practitioners.
Use the ideas of contemporary live productions to generate original work

Become increasingly critical as audience members, able to make insightful analysis and evaluation.

Practise creative exploration, adapting form, style and structure in performance tasks be they scripted or devised.
Develop performance based on stimulus to engage a range of target audiences and create an atmosphere effectively.
Develop the physical skills with which to communicate a range of textual interpretations (written and performed)
Achieve versatility as learners, working independently, interdependently and collaboratively.

Value diversity, recognising and respecting different faiths, cultures and perspectives.



Mapping Key:
Core knowledge
N/C requirements
Spiralled concepts [ sequences
Hinterland knowledge, experiences, reading
Hyperlink - Units of learning / sequences of lessons / Hyperlink Knowledge Organisers



Year 7

Autumn Term Y7

Spring Term Y7

Summer Term Y7

What comes

Term 1

Term 2

Term 3

before and e Introduction to Drama with key vocabulary and e Exploring the theme of Heroes and Identity and e Exploring Commedia and modern comedy.
:f:\::;ts)_z) if skills developing character skills through teacher led Experimenting with style, staging and status
. . . . tEXtS . . . . .
® Apractical journey through Story-Telling e H/L Line learning, character profiles, research ® Developing individual pupil’s stand up
through the texts of ‘A Monster Calls’ and comedy style encapsulating work in Term 1
‘Macbeth’ and 2 in performance techniques
e H/L Research tasks, script learning and ® Preparation for lower school play
evaluation tasks
What do we Knowledge / Concepts Knowledge / Concepts Knowledge / Concepts
teach? Core
knowledge Understanding the cultural importance of stories and Understanding the Concept of Heroism Understanding Commedia dell'Arte
Collaboration
e Explore different definitions of a hero across cultures and e Learn the origins, history, and cultural significance of
Spiralled e  Understanding the importance of working as a team to contexts (e.g., mythical, historical, everyday heroes). Commedia dell’Arte.
concepts create a performance. ® Discuss traits commonly associated with heroes (e.g., e Study key stock characters (e.g., Arlecchino, Pantalone,

e Learningto listen, share ideas, and respect others’
contributions.

Improvisation

e  Exploring spontaneous thinking and creativity through
unscripted performance.

e  Building confidence in responding to unexpected
scenarios.

Voice and Projection

e  Developing vocal skills such as clear diction, appropriate
volume, and expressive tone.
e  Understanding how to use the voice to convey character,

bravery, sacrifice, resilience).
e Examine how society’s perception of heroism has evolved
over time.

Character Development

e Learn how to create a compelling hero character with
backstory, motivations, and flaws.

e Explore the relationship between heroes and their
adversaries (antagonists).

® Experiment with developing characters through
improvisation, monologues, and dialogue.

Storytelling and Narrative Structure

Colombina) and their traits.
e Explore traditional improvisation techniques used in
Commedia.

Physical Comedy and Exaggerated Movement

e Develop physicality to embody comedic characters
through posture, gesture, and movement.

e Experiment with exaggerated movements and slapstick
techniques.

e Understand how physicality can enhance comedic timing
and delivery.

Exploring Status and Hierarchies in Comedy




Autumn Term Y7

Spring Term Y7

Summer Term Y7

emotion, and intention.

Body Language and Movement

e  Learning how physicality communicates character and
emotion.

e  Exploring posture, gestures, and facial expressions to
enhance storytelling.

Character Development

e  Creating believable characters through voice, movement,
and backstory.

e  Experimenting with motivations, relationships, and
personality traits.

Storytelling and Narrative

e  Understanding how to structure a story with a beginning,
middle, and end.

e  Exploring dramatic tension, conflict, and resolution in
scenes.

Focus and Concentration

e  Developing the ability to stay in character and maintain
focus during a performance.

e  Practicing concentration skills through games and
exercises.

Stage Awareness and Blocking
e  Learning the basics of stage directions and positioning.

e  Understanding how to use the stage space effectively and
engage with the audience.

Emotional Expression

» Understand the structure of a hero’s journey (e.g., Joseph
Campbell’s monomyth).

» Create short scenes or scripts illustrating key stages of a hero's
journey (e.g., call to adventure, crossing the threshold, facing
trials).

» Analyze famous heroic narratives from plays, books, or films to
identify dramatic elements.

Performance Techniques

® Practice voice and movement techniques to embody a heroic
persona.

e Explore gestures, postures, and physicality that convey
heroism or vulnerability.

® Use facial expressions and vocal inflection to reflect a hero's
emotional journey.

Themes and Symbolism

® Discuss common themes in hero stories (e.g., justice,
sacrifice, redemption).

® Explore how costumes, props, and lighting can symbolize a
hero's journey or transformation.

® Experiment with symbolism in their own performances or

scenes.

Collaboration and Ensemble Work

e Workin groups to create ensemble scenes featuring heroes,
sidekicks, and antagonists.

® Practice listening, responding, and adapting to others in
group improvisations.

e Reflect on how teamwork is often integral to a hero’s success.

Critical Thinking and Empathy

® Analyze how heroes reflect the values and challenges of their
societies.

e Discuss the flaws and complexities of heroism (e.g.,
antiheroes, reluctant heroes).

e Analyze how status relationships (high vs. low status)
create humor and conflict.

e Experiment with shifting power dynamics between
characters in improvised scenes.

e Understand how status can be conveyed through voice,
body language, and staging

Modern Comedy Techniques

e Study elements of modern comedy, including satire,
parody, and observational humor.

e Explore how comedians use timing, pauses, and
punchlines for comedic effect.

® Analyze examples from contemporary stand-up comedy,
sitcoms, or sketches.

Staging and Audience Interaction

® Learn how staging and proxemics influence comedic
impact.

® Practice engaging directly with an audience, a hallmark of
both Commedia and stand-up comedy.

® Experiment with breaking the fourth wall to enhance
comedic moments.

Developing a Personal Comedy Style

® Reflect on their own humor and comedic preferences to
develop an authentic style.

e Write and perform original stand-up comedy material
inspired by personal experiences or observations.

e Incorporate physical comedy, timing, and vocal delivery
into their performances.

Improvisation and Collaboration

e Build confidence in improvising comedic scenes, both solo
and in groups.
® Explore ensemble work, creating humorous scenarios




Autumn Term Y7

Spring Term Y7

Summer Term Y7

e  Exploring a range of emotions and how to portray them
convincingly.

e  Understanding the importance of empathy in connecting
with a character or audience.

Reflection and Feedback

e Learning to give and receive constructive criticism to
improve performance.
e  Reflecting on their own work and that of others to

develop self-awareness and appreciation for the art form.

‘Bi ions’
How does drama help students build confidence and
self-expression?

e Inwhat ways does performing in front of others
improve communication skills and self-esteem?

e How can drama encourage students to express their
thoughts and emotions more freely?

Develop empathy by portraying a hero’s struggles and
triumphs.

Improvisation and Creativity

Use improvisation to explore unexpected scenarios heroes
might face.

Create original hero characters and stories, incorporating
personal ideas and perspectives.

Play with alternative endings or reinterpret well-known
heroic tales.

Reflection and Evaluation

Reflect on what heroism means to them personally.
Evaluate their own and others’ performances, focusing on
areas of strength and improvement.

Discuss what they've learned about the challenges and
rewards of portraying heroic figures.

Exploring Real-Life Heroes

Research and dramatize stories of real-life heroes (e.g.,
activists, community leaders, historical figures).

Discuss the differences between fictional and real-world
heroism.

Reflect on how they can embody heroic qualities in their own
lives.

R H I

How do the qualities of a hero reflect the values of the
society in which they are created?

o What traits are celebrated in historic heroes versus modern
ones (e.g., bravery, selflessness, resilience)?

e How do these traits reveal cultural ideals, moral standards,
or societal needs?

How has the concept of a hero evolved in drama over time?

inspired by Commedia.
® Practice reacting spontaneously to audience feedback or
unexpected events.

Performance and Reflection

e Develop stage presence and confidence in performing
comedy for an audience.

e Reflect on the effectiveness of their comedic material and
delivery.

e Use feedback to refine their style and technique in
preparation for a final performance.

Reflection and Evaluation

® Reflect on what comedy means to them personally.

e Evaluate their own and others’ performances, focusing on
areas of strength and improvement.

e Discuss what they've learned about the challenges and
rewards of satirical aand comic representation

'Big Questions’

How does Commedia dell’Arte reflect the values,
hierarchies, and conflicts of Renaissance society?

e  What can the stock characters and their
interactions tell us about social structures, class
systems, and power dynamics in 16th-century
Europe?

e How did Commedia performances serve as a form




Autumn Term Y7

Spring Term Y7

Summer Term Y7

How does drama foster creativity and imagination?

e  How can exploring fictional characters and scenarios
inspire original ideas and creative thinking?

e  How does drama help students think "outside the
box" and develop problem-solving skills?

How does studying drama improve collaboration and
teamwork?

e  What role does working on group performances play
in teaching cooperation and empathy?

e How can drama activities help students understand
the importance of listening to and respecting others'
ideas?

4. How does drama help students develop empathy and
emotional intelligence?

e How does stepping into someone else’s shoes
through role-play deepen students’ understanding of
different perspectives?

e  How can exploring complex emotions through
characters and stories make students more
emotionally aware?

How does drama connect students to history, culture, and
society?

e How does studying plays and performance styles
from different time periods and cultures help students
understand the world?

e  What can drama teach students about societal values,

e How do classical heroes (e.g., from Greek tragedy)
differ from modern heroes (e.g., antiheroes or flawed
protagonists)?

e \What factors, such as historical events or cultural
shifts, have influenced this evolution?

How do heroes in drama reflect the struggles and
aspirations of the societies they represent?

e How do historical heroes address themes like justice,
freedom, or resistance?

e How do modern heroes grapple with issues like
identity, personal sacrifice, or societal change?

What role does the hero’s journey play in storytelling across
different cultures and time periods?

e How universal is the structure of the hero’s journey
(e.g., Joseph Campbell’'s monomyth) in drama?

e How do different societies adapt this structure to fit
their cultural narratives and beliefs?

How do dramatic depictions of heroes explore the tension
between individual desires and collective responsibilities?

e How do heroes in drama balance their personal goals
with their obligations to others or society?

e How do these tensions reflect societal debates about
individualism versus collectivism?

How do villains and antagonists shape our understanding of
what it means to be a hero?

o How do conflicts between heroes and villains define
the hero’s character and values?

e How has the portrayal of antagonists evolved
alongside heroes in modern drama?

7. How does the portrayal of heroism differ across genres

of satire or social commentary?
In what ways did Commedia dell’Arte influence the
development of modern drama and comedy?

e How have the archetypes and conventions of
Commedia (e.g., improvisation, stock characters)
been adapted or evolved in contemporary genres
like sitcoms, stand-up comedy, or sketch shows?

e  Which aspects of Commedia (e.g., exaggerated
physicality, status dynamics) are still relevant or
visible in modern performance styles?

How do staging, movement, and visual elements enhance
the comedic impact of a performance?

e How did Commedia’s reliance on exaggerated
physicality, masks, and gestures create universal
humor that transcended language barriers?

e How do modern comedic performers use
physicality and visual elements to connect with
diverse audiences?

How did the improvisational nature of Commedia
dell’Arte shape the performer-audience relationship?

e How did the reliance on improvisation create a
dynamic and interactive connection with
audiences in the past?

e How does audience interaction in modern forms of
comedy (e.g., stand-up, improv theatre) compare
to the traditions established in Commedia?

How does the study of Commedia dell’Arte deepen our
understanding of the role of archetypes in storytelling?

e What makes the archetypes of Commedia (e.qg.,
the clever servant, the miserly old man) timeless
and relatable across different eras and cultures?

e How do these archetypes help us understand
human behavior and relationships?

How does comedy serve as a tool for critiquing societal
norms in both historic and modern contexts?

e How did Commedia use humour to address issues




Autumn Term Y7

Spring Term Y7

Summer Term Y7

conflicts, and changes throughout history?

How does drama enhance critical thinking and analytical
skills?

e  How do activities like script analysis, character
development, and performance evaluation encourage
critical thinking?

e How can interpreting subtext and symbolism in
drama help students approach problems in other
subjects?

7. How does drama prepare students for real-life situations?

e How canimprovisation and role-play develop quick
thinking, adaptability, and resilience?

e Inwhat ways do public speaking and presentation
skills learned in drama help students in other areas of
life?

8. How does drama provide a safe space for students to
explore and grow?

e How can drama classes encourage students to take
risks and learn from failure in a supportive
environment?

e  What makes drama a unique platform for students to
explore their identities and discover their passions

Spiralled Concepts
Developing specific character-types and behaviours for
an audience enables learners to
Explore story tropes through history and why they are
important is the foundation of the understanding and
exploration throughout the key stage
Employ theatrical conventions that are used to build a
performance.are considered so that societal meaning

and forms of drama?

e How is heroism explored in tragedy versus comedy,
orin classical theater versus modern film?

e \What techniques do dramatists use to emphasize or
subvert traditional notions of heroism?

What can heroes in drama teach us about resilience,
morality, and leadership in our own lives?

e How do dramatic heroes inspire audiences to reflect
on their own values and actions?

e How does the way we interpret or relate to heroes
change over time or in different cultural contexts?

Spiralled Concepts

A study of heroes at this stage:

e Builds naturally on the foundational skills developed
in an introduction to drama, such as character
creation, storytelling, and emotional expression.

e Exploring the concept of heroism allows students to
deepen their understanding of archetypes, moral
dilemmas, and societal values, all of which are central

of class, gender roles, and authority in its time?

e How do modern comedic forms continue to
challenge societal norms, and what parallels can
be drawn to Commedia’s approach?

What role did accessibility play in the popularity of
Commedia dell’Arte, and how does this compare to
modern entertainment?

e How did the public, open-air nature of Commedia
performances make it accessible to diverse
audiences?

e How do modern performance spaces and media
(e.g., streaming, social media) shape accessibility
and audience reach?

What are the limitations and challenges of using historical
performance styles in modern contexts?

e How can performers and directors adapt the
themes and techniques of Commedia for
contemporary audiences while remaining
respectful of its origins?

e  Arethere elements of Commedia that might not
resonate with or be appropriate for modern
sensibilities, and how can they be reinterpreted?

How do humour and satire evolve in response to the
cultural and political climates of their time?

e  What societal factors influenced the humour of
Commedia dell’Arte in its historical context?

e How does humour in modern comedy reflect
contemporary societal concerns, and what lessons
can be drawn from Commedia’s approach to
navigating censorship or controversy

Spiralled Concepts
The study of Commedia dell’Arte at the end of Year 7

® Allows students to build on their understanding of
heroes and societal hierarchies by delving into the
exaggerated archetypes and status dynamics central




Autumn Term Y7

Spring Term Y7

Summer Term Y7

and the impact of staging or character decisions is the
driver of the potential outcomes

Develop convincing presence is explored early so that
learners gain an early understanding of what it means
to use the apparatus of ‘self’ convincingly

Apply the voice and movement skills as something
that can be built upon to assist confidence and reduce
self consciousness

Interpret authorial intention of existing texts and art
work contributes to broadening social awareness and
critical thinking

Apply interpretation through action enables the
learners to start analysis of semiotocs and the concept
that actions and words involve choices to transmit
opinions and alter audience perception

Work in groups to create ensemble scenes so that
negotiation, listening and collaboration as embedded
throughout the next sequence of learning

Reflect on how teamwork is often integral to success to
build a firm understanding and experience of how to
manage differences of approach and agree creative
focus.

Develop improvisation to explore unexpected
scenarios that students might face in school/life as part
of broader, social education

Create original characters and stories, incorporating
personal ideas and perspectives.

Play with alternative endings or reinterpret well-known
tales so that early understanding and exploration of
satire, critique and points of view are encouraged
through the medium of performance, character, form
and language choice

to dramatic storytelling.

By examining the traits and journeys of heroes,
students gain insights into status dynamics, conflict,
and transformation—key elements that also underpin
the comedic characters of Commedia dell’Arte.

The larger-than-life qualities of heroes provide an
excellent bridge to the exaggerated physicality, stock
characters, and improvisational style of Commedia,
enabling students to transition seamlessly from
exploring dramatic narratives of heroism to the
playful satire and vibrant storytelling of historical
comedy.

This progression not only enriches their
understanding of drama but also equips them with a
broader toolkit for creative expression.

to this historical comedic form.

Through exploring characters like the cunning
servant, the pompous master, and the romantic
hero, students gain deeper insights into how societal
roles and power structures were both reflected and
challenged in 16th-century Italian theater

The improvisational and satirical nature of Commedia
helps students grasp how comedy can critique
societal norms, offering a playful yet powerful lens
for examining human behavior.

This foundation seamlessly prepares students for the
exploration of physical theater and Steven Berkoff’s
Metamorphosis at the start of Year 8. The
exaggerated physicality and precise movements of
Commedia align with the stylized, non-naturalistic
approach of Berkoff’s work,

Enables students to transition confidently into more
abstract and symbolic performance styles. Moreover,
their understanding of societal critique in Commedia
equips them to analyze and embody the themes of
alienation, transformation, and societal pressure in
Metamorphosis.

This progression not only enhances their technical
performance skills but also deepens their ability to
interpret and convey complex ideas through
dramatic forms.




How does this
meet the
national
curriculum?

Drama in Year 7 not only supports a wide range of
National Curriculum objectives but also nurtures
creativity, confidence, and critical thinking, ensuring
students develop holistically as learners and
individualsTeaching Year 7 Drama aligns with the
British National Curriculum by fostering key skills,
knowledge, and personal development areas
outlined in the framework, particularly in the arts
and cross-disciplinary competencies. Here's how:

1. Developing Communication Skills

e  Drama emphasizes speaking and listening, key components
of the English curriculum, by encouraging students to
express themselves clearly, adapt language for different
audiences, and engage in collaborative discussions.

e  Through performance, students practice effective verbal and
non-verbal communication, enhancing their ability to
articulate ideas and emotions.

Teaching Heroes in Drama during Year 7 connects to
the UK National Curriculum in several key ways,
particularly in English, Drama, and cross-curricular
areas such as History and Citizenship. It relates
directly to the TGSB English curriculum where
Students are introduced to Greek Myths and
Legends before exploring Shakespeare’s narrative
constructs in ‘Hamlet'".

1. English Curriculum: Understanding Characters and Narratives

e By exploring the concept of heroism in drama, students
deepen their understanding of character development, plot
structure, and themes—essential aspects of the English
curriculum.

e  The study of heroes helps students analyze how characters'
motivations, actions, and transformations drive the
narrative, which directly links to reading comprehension
and storytelling skills.

e  Students also develop skills in interpreting texts,
understanding character archetypes, and analyzing themes
such as justice, power, and morality—skills that are key in
studying literature across the curriculum.

2. Building Creativity and Imagination

e  Drama promotes creativity, a key aim of the National
Curriculum, by encouraging students to think imaginatively,
generate ideas, and problem-solve in performance tasks.

2. Drama Curriculum: Exploring Performance and Characterization

e  The Heroes unit connects directly to the Drama National
Curriculum, which emphasizes the development of
performance skills, character exploration, and the use of
dramatic techniques.

e  Through the exploration of heroes—whether classical,
modern, or abstract—students learn how to embody
characters physically and emotionally, develop

Teaching Commedia dell’Arte at the end of Year 7 connects to
the UK National Curriculum by offering a dynamic
exploration of performance techniques, historical context,
and cultural understanding. links to the English curriculum,
where students develop their understanding of narrative
structure, character development, and themes. Additionally,
Commedia dell’Arte offers an entry point into history,
connecting with the broader curriculum by exploring
Renaissance Italy, the role of theatre in society, and how
comedy has been used as a tool for social critique. Through
Commedia, students gain valuable insights into the origins of
physical comedy, which are still influential in contemporary
theater, film, and television, thus preparing them for more
complex studies in later years.

1.. Drama Curriculum: Performance Techniques and Character
Development

e Commedia dell’Arte directly supports the Drama National
Curriculum, which focuses on performance skills,
characterization, and the use of dramatic techniques.

e  The study of Commedia introduces students to exaggerated
physicality, stock characters (e.g., Harlequin, Pantalone, and
Columbina), and improvisation—key skills that build on their
understanding of character creation and performance
techniques.

e Students explore how to use body language, gestures, facial
expressions, and voice to create memorable, dynamic
characters, which are vital components of the Drama
curriculum at Key Stage 3.

2. English Curriculum: Storytelling and Characterization

e Commedia dell’Arte encourages students to analyze
characters and scenarios in a way that aligns with storytelling
and narrative analysis, which are key aspects of the English
curriculum.

e Through Commedia, students explore character archetypes,
relationships, and themes in a highly visual and dynamic form,




Autumn Term Y7

Spring Term Y7

Summer Term Y7

It supports the arts education goal of fostering appreciation
for diverse forms of creative expression.

3. Understanding History and Culture

Drama provides opportunities to explore historical periods,
cultural traditions, and societal values, complementing
objectives in History and Citizenship education. For example,
studying Commedia dell’Arte connects students to
Renaissance Italy, while examining modern texts can address
contemporary societal issues.

4. Enhancing Personal and Social Development

Drama aligns with Personal, Social, Health, and Economic
(PSHE) education by building empathy, emotional
intelligence, and teamwork skills.

Students learn to collaborate effectively, respect diverse
perspectives, and develop confidence through performance.

improvisational skills, and experiment with voice and
movement to convey character traits.

e  Drama encourages students to explore different forms of
heroism, such as traditional heroes, antiheroes, and
everyday heroes, offering a broad scope for creative
expression and character exploration.

3. . Understanding Archetypes and Characterisation

e  The study of heroes in Year 7 helps students explore classic
character archetypes, such as the tragic hero or the flawed
hero, which have their roots in Greek myths and are evident
in Shakespearean drama.

e  Byexamining these characters, students connect with key
aspects of storytelling and character development that
continue to influence both classical and modern drama.

4.. Exploring Moral Themes and Conflicts

e  The concept of heroism often involves moral dilemmas, fate
vs. free will, and the consequences of a hero's actions. These
themes are central to Greek mythology, Shakespearean
plays (like Macbeth or Hamlet), and contemporary drama,
allowing students to analyze how societies define good vs.
evil, honor, and sacrifice.

deepening their understanding of how characters drive plot
and interact in a story.

The improvisational nature of Commedia also hones students’
creativity and adaptability in creating stories, which enhances
their narrative writing and oral presentation skills.

3. History Curriculum: Cultural and Historical Context

Commedia dell’Arte introduces students to an
important cultural and theatrical tradition that
originated in Renaissance Italy, allowing them to
explore historical context and its influence on drama.
Studying Commedia gives students insight into the
social structures, politics, and daily life of the period, as well
as how theater served as both entertainment and social
commentary.

The historical aspects of Commedia provide a bridge to
studying Renaissance Italy and its impact on European
culture, linking directly to topics covered in the History
curriculum.

4. Citizenship and PSHE: Exploring Social Structures and Human
Behaviour

The characters in Commedia often represent exaggerated
versions of social classes and human archetypes, which gives
students a chance to explore ideas about class, power, and
relationships within society.

Through the humor and satire inherent in Commedia, students
can reflect on issues of authority, social roles, and personal
identity, connecting the study to themes in Citizenship and

10
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5. Supporting Literacy and Analytical Skills

Drama contributes to literacy development through script
reading, story analysis, and performance critique, which
align with English curriculum goals.

Analytical skills are developed as students interpret
characters, themes, and dramatic techniques.

6. Encouraging Critical Thinking

Drama promotes critical thinking and evaluative skills, which
are essential across all subjects. Students learn to analyze
performances, provide constructive feedback, and reflect on
their work.

7- Aligning with Physical Education Goals

The physical aspects of drama, such as movement, body
awareness, and physical expression, complement PE
objectives related to coordination, control, and spatial
awareness.

5. Analysing the Hero’s Journey

o  The "hero's journey" is a narrative structure that traces a
hero's transformation, found in both ancient myths (e.g.,
Hercules) and Shakespeare's works (e.g., King Lear or The
Tempest).

e  This journey framework, which also appears in
contemporary drama, helps students understand plot
development, character growth, and the universal nature of
heroism across cultures and time periods.

PSHE.

®  The exploration of conflict and resolution in Commedia helps
students discuss the role of humor in critiquing societal norms
and addressing social issues.

5. Creativity and Imagination

e Commedia dell’Arte fosters creativity by encouraging students
to invent scenarios and characters in improvisation. The form
itself is built on spontaneous creativity, providing an excellent
opportunity for students to engage with their imagination.

e  The emphasis on physical performance, masks, and comic
exaggeration helps students expand their creative range, both
in acting and in thinking outside the box in their theatrical
exploration. This supports the creative skills outlined in the
National Curriculum’s goals for the arts.

6. Connecting to Ancient Greek Myths

e  Greek myths are foundational to Western storytelling and
introduce key heroic figures (e.g., Achilles, Odysseus) who
embody qualities such as bravery, hubris, and tragic flaws.

e  Teaching heroes in Year 7 allows students to engage with
these ancient narratives and understand how these stories
continue to shape modern narratives, particularly in terms
of moral lessons and character development.

6. Literacy and Communication Skills

e  Performing Commedia requires students to use clear and
expressive communication, which directly supports literacy
development. Through vocal techniques, physical expression,
and improvisation, students build communication skills,
enhancing both their verbal and non-verbal literacy.

®  The need for students to interpret and perform dialogue,
often in a comedic or farcical style, strengthens their ability to
read and understand scripts, fostering a deeper appreciation
for language and literary devices.

7. Shakespeare’s Heroes and Human Complexity

e  Shakespeare's heroes, such as Hamlet, Macbeth, and
Othello, often grapple with internal conflict and moral
ambiguity, reflecting the deeper psychological exploration
of characters.

e  This complexity, which builds on the heroic ideals of Greek

7. Cross-Curricular Links with Other Subjects

e Commedia dell’Arte can also connect with subjects like Art
(through the creation of masks and costumes), Geography
(exploring Renaissance Italy and its cultural significance), and
even Music (studying the role of music and sound in
Commedia performances).

11
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8. Preparing for Key Stage 4 and Beyond

e  Year7Drama introduces foundational concepts and skills
that align with the GCSE Drama curriculum, such as
understanding dramatic techniques, analyzing performance,
and creating original works.

e Itlaysthe groundwork for interdisciplinary skills valued
across subjects, such as collaboration, presentation, and
problem-solving.

Through its focus on physicality, character
archetypes, and improvisation, the study of the
foundation of storytelling and the function of
narrative connects seamlessly to multiple areas of
the National Curriculum, providing students with a
well-rounded understanding of drama while
developing creativity, communication, historical
awareness, and critical thinking.

mythology, challenges students to think critically about
heroism and its flaws, bridging classical and contemporary
drama.

8. Influencing Contemporary Drama

e  Modern playwrights and filmmakers continue to draw
inspiration from the heroic archetypes and moral questions
found in Greek myths and Shakespearean works.

e By studying heroes, students recognize how these themes
are explored in contemporary drama, allowing them to see
the continuity of storytelling and its reflection of evolving
societal values and conflicts.

This approach not only connects Year 7 Drama to
the broader UK National Curriculum in terms of
English, Drama, and History but also provides a
foundation for students to appreciate the
long-standing cultural legacy of heroism in drama,
linking ancient, early modern, and contemporary
works.

e  The study of masks and costume design ties into both the
visual arts and the performance aspects of drama, enabling
cross-curricular learning that enhances students'
understanding of theater as a collaborative art form.

8. Building Critical Thinking and Analytical Skills

e By analyzing Commedia performances and its characters,
students develop critical thinking skills, which are essential
across the curriculum. They learn to evaluate how humor,
physicality, and social roles contribute to the narrative and
themes of a piece.

e  Students also engage in discussions about how Commedia
uses satire to comment on society, developing their ability to
interpret and analyze not only performances but also the
social context of the works.

Through its focus on physicality, character
archetypes, and improvisation, the study of the
foundation of storytelling and the function of
narrative connects seamlessly to multiple areas of
the National Curriculum, providing students with
a well-rounded understanding of drama while
developing creativity, communication, historical
awareness, and critical thinking.
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Why do we
teachin this
sequence?

° Development of Essential Skills

Focus on core dramatic techniques such as voice, projection,
body language, and improvisation fosters confidence,
communication, and creativity.

Structured activities build foundational skills like teamwork,
focus, and stage awareness, applicable across multiple
disciplines.

° Connection to Personal and Social Growth

Exploring stories like A Monster Calls and Macbeth encourages
emotional intelligence and empathy through understanding
characters’ perspectives.

Role-play and ensemble work enhance collaboration and
respect for others’ contributions, vital for personal and social
development.

e  Cultivation of Creativity and Critical Thinking

Activities like creating original stories and characters inspire
imagination and problem-solving.

Script analysis and exploration of semiotics teach students to
interpret and communicate complex ideas, sharpening
analytical abilities.

e  Preparation for Broader Life Skills

Practical tasks like public speaking, responding to feedback,
and adapting to unexpected scenarios prepare students for
real-world challenges.

Drama provides a safe environment for self-expression and
experimentation, helping students build resilience and discover
their passions.

e Building on Foundational Skills from the Introduction
Unit:

After developing basic drama skills like storytelling, character
creation, and emotional expression, exploring heroism allows
students to apply these concepts to more complex narratives.

This unit deepens their understanding of character
development and narrative structure, setting a strong
foundation for more advanced studies.

e Establishing Themes and Archetypes for Future Study:
The focus on heroism introduces key archetypes, moral
dilemmas, and societal values that resonate throughout
dramatic storytelling.

These themes naturally bridge into the exaggerated
archetypes and status dynamics central to Commedia dell’Arte
and satirical comedy.

e  Strengthening Performance and Analytical Skills:

By embodying heroic characters and exploring their journeys,
students refine their voice, movement, and improvisation
techniques while developing analytical skills to evaluate
themes and symbolism. This prepares learners for the
physicality and heightened comedic elements of Commedia.

e  Preparing for the Playful Satire of Commedia dell’Arte:

The larger-than-life traits of heroes provide a stepping stone to
understanding the exaggerated physicality, stock characters,
and improvisational style of Commedia.

This progression allows students to transition smoothly from
dramatic narratives of heroism to the satirical comedy of
historical and modern drama.

e  Building on Previous Learning:

The exploration of Commedia dell’Arte builds on the themes
of heroism and societal hierarchies from earlier in the year.
Students deepen their understanding of archetypes and
power dynamics by engaging with exaggerated comedic
characters and status relationships, providing a natural
progression in their dramatic education.

° Foundations for Physical and Stylised Theatre:
Commedia’s emphasis on exaggerated physicality and
precise movements serves as an essential precursor to the
non-naturalistic, highly stylised techniques required for
Berkoff’s Metamorphosis. This continuity helps students
transition into abstract and symbolic performance styles
with confidence.

° Introducing Satirical and Social Commentary:

By studying Commedia’s satirical nature and societal
critique, students develop the analytical and performance
skills necessary to explore the themes of alienation,
transformation, and societal pressure in Metamorphosis. This
prepares them to tackle more complex and mature dramatic
concepts in Year 8.

e  Encouraging Personal and Ensemble Growth:

Through improvisation, collaboration, and the development
of individual comedic styles, students refine their stage
presence and confidence. These skills not only prepare them
for the demands of Berkoff’s ensemble-driven work but also
enhance their ability to interpret and communicate nuanced
ideas through performance.

13




Autumn Term Y7

Spring Term Y7

Summer Term Y7

Inter-curricular

English Curriculum: Storytelling and Characterization

links (to build e  ENGLISH: Speaking and listening English Curriculum: Understanding Characters and Narratives °
schema) e  Creativity and Imagination ° Archetypes and Characterisation e  CITIZENSHIP and PSHCE: Exploring Social Structures and
° HISTORY AND PSHCE: History and Culture of stories PSHCE: moral dilemmas, fate vs. free will, and the Human Behavior
e  PSHCE/PASTORAL: Empathy, emotional intelligence, and consequences of a hero's actions. e  ARTS: supports the creative skills outlined in the National
teamwork skills. ° ENGLISH AND HISTORY: narrative structure that traces a Curriculum’s goals for the arts.
e  ENGLISH: Literacy and Analytical Skills hero's transformation, found in both ancient myths (e.qg., e  ART and DESIGN(through the creation of masks and
e  PSHCE: Critical Thinking Hercules) and Shakespeare's works (e.g., King Lear or The costumes), GEOGRAPHY: Exploring Renaissance Italy and
e  PE: Physical Education Goals Tempest). its cultural significance), and even Music (studying the role
° CRITICAL THINKING: think critically about heroism and its of music and sound in Commedia performances).
flaws, bridging classical and contemporary drama. e  MFL: Linguistic and cultural expressions/idioms
. PSHCE:societal values and conflicts. . Building Critical Thinking and Analytical Skills
Hinterland Top 10 Greek Tragedies The Ballad of Maria Marten. One man 2 Guvnors
Knowledge; What Aristotle can teach us The monomyth The Servant of Two Masters - Goldoni
Cultural Eilm structures [talian Renaissance society
capital; The world of Commedia
Challenging,

vocabulary-buil
ding, reading
material

Character shape
Commedia demonstrated

Commedia Completa in Italian
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https://www.thecollector.com/ancient-greek-tragedies-must-read/
https://medium.com/@odile_sullivan/narrative-insights-what-aristotle-can-teach-us-about-storytelling-239d1b878e74
https://www.theguardian.com/stage/2020/feb/14/the-ballad-of-maria-marten-review-red-barn-murder#:~:text=The%20history%20books%20are,before%20her%20remains%20were%20found
https://www.google.com/search?q=the+monomyth&rlz=1CASFKO_enGB1106&oq=the+monomyth&gs_lcrp=EgZjaHJvbWUyBggAEEUYOTIHCAEQIRiPAjIHCAIQIRiPAtIBCTUwNjFqMGoxNagCCLACAQ&sourceid=chrome&ie=UTF-8&safe=active&ssui=on#vhid=OTHj3vvsImoCaM&vssid=_5oyCZ-GHNpO7hbIPg4nJ2Ak_70
https://www.movieoutline.com/articles/the-hero-journey-mythic-structure-of-joseph-campbell-monomyth.html
https://www.mrdowling.com/renaissance-classes-nobles-merchants-tradesmen
https://www.youtube.com/watch?v=h_0TAXWt8hY
https://www.youtube.com/watch?v=JJEwuurzDe4
https://www.youtube.com/watch?v=0o1Jup77oGA
https://www.youtube.com/watch?v=moZ98SX2pyA

Year 8

Autumn Term Y8 Spring Term Y8 Summer Term Y8
What Term 1 Term 2 Term 3
_ e Physical Theatre and Metamorphosis- Stephen | @ The Justice Project - Key Piece o Exploration of Comedy Scripts from Canon of
(Ksi it Berkoff work in British and European Theatre.
relevant)? e Devised Theatre in response to two key historical .
Examples such as listed below
e H/L Presentations and evaluations and social events. Stephen Lawrence and The

Hillsborough Disaster e Rhinoceros- lonesco
® One Man Two Guvnors- Richard Bean

® Preparation Lower School Play
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What do we
teach? Core
knowledge

Knowledge / Concepts

1. To explore the themes of transformation, alienation,
and family dynamics in Metamorphosis.

2. To analyze Berkoff’s use of physical theatre and how it
enhances the storytelling of the play.

3. Todevelop an understanding of the expressionist style
and its influence on Berkoff's work.

4. Toexamine the role of dialogue, stage directions, and
set design in conveying meaning and atmosphere.

5. Toexperiment with physical theatre techniques to
represent characters’ emotions and states of mind.

6. Toreflect on how the play critiques societal norms and
expectations.

7. Tobuild confidence in collaborative performance,
rehearsal, and feedback processes.

8. To evaluate how Berkoff adapts Franz Kafka’s original
novella for the stage, identifying similarities and
differences.

Learning Outcomes

1. Students will be able to discuss key themes and
how they relate to contemporary societal
issues.

2. Students will demonstrate an understanding of
physical theatre through their own
movement-based performances.

Knowledge / Concepts

To understand the concepts of justice, injustice, and
accountability through the lens of real-world events.

To explore how drama can be used as a medium to tell
stories of marginalized voices and challenge societal norms.
To develop an understanding of the key events, people, and
societal impacts of the Stephen Lawrence case and
Hillsborough disaster.

To investigate how systemic issues such as racism, media
bias, and institutional failure contribute to injustice.

To experiment with drama techniques, such as physical
theatre, verbatim theatre, and tableau, to portray real-life
stories and emotions.

To encourage collaboration and creativity in devising drama
pieces that communicate powerful messages about justice
and resilience.

To reflect on the emotional and ethical responsibilities of
representing real-life events in performance.

To inspire students to consider how they can contribute to
fairness and equality in their own communities.

Learning Outcomes

1.

Students will explain the key events and
significance of the Stephen Lawrence case and the
Hillsborough disaster.

Students will create and perform short scenes that
highlight the emotional and social impact of
injustice on individuals and communities.

Knowledge / Concepts

1. Understanding Comedy Conventions. Students will explore key
conventions of comedy in British and European theatre, such as
farce, satire, absurdism, and slapstick, gaining insight into how
these genres evoke humour and engage audiences.

Analysing Themes in Comedy. Students will identify and analyse
recurring themes in comedic scripts, such as societal norms,
identity, and human absurdity, and how these themes reflect
cultural and historical contexts.

Exploring Characterisation in Comedy. Students will learn to
develop exaggerated and humorous characters by interpreting
comedic scripts and experimenting with voice, movement, and
timing.

Understanding Absurdism and Surrealism. Students will study
the principles of absurdist theatre (e.g., in Rhinoceros) to explore
how comedy can reflect existential ideas and critique societal
behaviours.

Developing Ensemble Performance Skills. Students will
collaborate to perform scenes that require precise timing,
synchronised physicality, and interaction with an ensemble, crucial
for comedic performances like One Man Two Guvnors.
Improvisation and Creativity. Students will use improvisation
techniques to explore comedic situations, adapt material
creatively, and enhance their understanding of comedic
spontaneity and audience engagement.

Preparing for Performance. Students will apply their learning by
rehearsing and performing excerpts from comedic scripts, focusing
on staging, proxemics, and audience interaction.

Reflecting on Performance. Students will evaluate their own and
others’ performances, identifying strengths and areas for
improvement while reflecting on the challenges and rewards of
comedic acting.

Learning Outcomes

1. Demonstrate understanding of comedic
conventions and styles in British and European
theatre.

2. Analyse how themes in comedic scripts reflect
societal, cultural, and historical contexts.

3. Perform comedic characters with clarity, using
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Autumn Term Y8

Spring Term Y8

Summer Term Y8

3. Students will identify and explain how Berkoff's
stylistic choices impact the audience’s
understanding of the story.

4. Students will create scenes using minimal props
and exaggerated movement, inspired by
Berkoff’s techniques.

5. Students will perform a short scene using
physicality to convey character transformations
and emotions.

6. Students will analyze a key moment in the play,
focusing on its dramatic and thematic
significance.

7. Students will work effectively in groups to
devise and present a physical theatre piece
based on a selected scene.

8. Students will write a reflection or review
comparing Berkoff's Metamorphosis to Kafka's
original novella, using evidence from both
texts.

'Big Questions’

1. How does Berkoff use physical theatre to tell a
story without relying on traditional props,
costumes, or settings?

2. What does Metamorphosis teach us about the
experience of feeling isolated or different from
others?

3. How can exaggerated movement and
physicality help an audience understand a
character’s emotions or state of mind?

4. Why do you think Berkoff chose to adapt
Kafka’'s Metamorphosis into a physical theatre
piece rather than a traditional play?

Students will use drama techniques, such as
freeze-frames, monologues, and ensemble
movement, to explore themes of power, resilience,
and truth.

Students will analyze and discuss how societal
structures, such as policing and media, influence
public perception and justice.

Students will articulate the ethical considerations
involved in dramatizing sensitive topics,
demonstrating empathy and respect in their
performances.

Students will collaborate in groups to devise
original pieces that raise awareness of injustice and
advocate for change.

Students will evaluate the effectiveness of drama
in conveying the complexities of real-world issues
during class discussions and reflections.

Students will write or present a reflective piece on
what justice means to them and how the lessons
learned can be applied in everyday life.

‘Big Questions’

1.

What does justice mean, and why is it important
for individuals and communities?

How do the stories of Stephen Lawrence and the
Hillsborough disaster reveal the impact of systemic
failures on individuals and society?

What role do racism, prejudice, and institutional
bias play in the denial of justice?

How can drama and storytelling be used to give a
voice to those who have been silenced or ignored
by society?

What are the responsibilities of the police, media,
and public in ensuring fairness and accountability in
times of crisis?

appropriate voice, movement, and comedic
timing.

4. Showcase an understanding of absurdism and
its theatrical techniques in performance.

5. Collaborate effectively in an ensemble to create
dynamic and synchronised comedic scenes.

6. Use improvisation to enhance performances,
adapting to the needs of the scene and
audience.

7. Deliver a polished performance of a comedic
script excerpt, demonstrating audience
engagement.

8. Critically evaluate performances with
constructive feedback, showcasing an
understanding of comedic effectiveness.

'Big Questions’

1. What makes comedy universally appealing yet

culturally specific?

How do comedic conventions, such as farce, satire,
absurdism, and slapstick, create humour across
different cultural and historical contexts?

2. How does comedy reflect and critique society?

In what ways do comedic themes like societal norms,
identity, and human absurdity hold up a mirror to the
values, struggles, and hypocrisies of a particular time
and place?

3. What s the role of characterisation in comedy?

How do exaggerated traits, physicality, and timing
contribute to the humour and relatability of comedic
characters?
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Autumn Term Y8

Spring Term Y8

Summer Term Y8

Spiralled
concepts

5. How does the lack of realism in physical theatre
make the themes of Metamorphosis more
powerful or relatable?

6. What challenges and opportunities do actors
face when performing physical theatre
compared to naturalistic acting?

7. How can we use physical theatre techniques to
explore our own ideas and stories in performance?

8. What does Berkoff’s work teach us about how
theatre can challenge societal norms and
expectations?

Spiralled Concepts

1. Exaggeration of Physicality

e  Commedia: Students learn exaggerated physical gestures

and movements to communicate character and emotion
clearly.

®  Berkoff: This knowledge is developed into creating

abstract and stylized movements that convey deeper
psychological states, such as Gregor’s transformation.

®  Social Justice: Students explore how body language and

staging can symbolize power, marginalization, or

6. How do events like the Stephen Lawrence case and
Hillsborough disaster affect public trust in
institutions?

7. What can we learn from these cases about standing
up against injustice in our own lives and
communities?

8. How can exploring real-life stories of injustice
through drama help us understand and empathize
with the experiences of others?

Spiralled Concepts

1. Exaggeration of Physicality

e  Commedia: Introduces exaggerated movements and
gestures to convey character traits and emotions.

e  Berkoff: Develops this into stylised physicality to reflect
psychological and emotional states (e.g., Gregor’s
transformation).

e  Social Justice: Explores how physicality can symbolise
power, oppression, or unity in stories of injustice.

® Jonesco & Guvnors: Examines the role of absurd and
comedic physicality in reflecting societal behaviours and

Why is absurdism an effective way to explore
existential ideas?

How does the use of absurdity and surrealism in
theatre challenge traditional narratives and provoke
reflection on societal behaviours and human
existence?

How do collaboration and timing shape successful
comedy?

Why are ensemble skills, precise timing, and
synchronised physicality essential for comedic
performances, and how do they enhance audience
engagement?

What is the relationship between improvisation and
comedy?

How does improvisation drive spontaneity, creativity,
and adaptability in comedic situations?

How do staging and performance techniques enhance
comedic impact?

How do elements like proxemics, audience interaction,
and breaking the fourth wall influence the delivery and
reception of comedy?

What can we learn from evaluating comedic
performances?

How does reflecting on the strengths and challenges of
comedic acting deepen our understanding of
performance techniques and comedic effectiveness?

Spiralled concepts:

.Reasons Why This Sequence Prepares Students for Creating
Impactful Drama About Social Injustice:

1.Foundation in Dramatic Conventions

An introduction to drama equips students with essential
skills like storytelling, character creation, and emotional
expression. These foundational techniques are crucial for
portraying complex narratives, such as those involving
social injustice.
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Autumn Term Y8

Spring Term Y8

Summer Term Y8

resilience in narratives about injustice.

2. Archetypal Characters and Symbolism

e  Commedia: Archetypes like the zanni and lovers provide a
foundation for understanding stock characters and their
universal appeal.

e  Berkoff: Students explore how characters in
Metamorphosis become symbolic representations of
societal roles, such as the oppressive family or the
isolated outcast.

e  Social Justice: Archetypes evolve into real-world roles
(e.g., victim, bystander, oppressor), helping students
analyze how stereotypes and systemic issues play out in
real-life tragedies.

3. Ensemble Performance

e Commedia: Students practice ensemble techniques such
as coordinated movement and improvisation.

e  Berkoff: Ensemble work deepens through
synchronization and precision, creating unified, abstract
representations of settings or emotions.

e  Social Justice: Ensemble techniques are used to depict
collective experiences of injustice, such as the shared
grief of families or the systemic nature

4. Minimalism in Staging

e Commedia: Props and set are minimal, with actors using
physicality to create imagined worlds.

e  Berkoff: Minimalist staging is pushed further, using
physical theatre to evoke metaphoric spaces, such as
Gregor's cramped room or the oppressive atmosphere.

e  Social Justice: Students apply this approach to explore
how minimalism can amplify the focus on emotional

challenging norms.
2. Archetypes and Universal Themes

e  Commedia: Students understand archetypes like masters,
servants, and lovers and their universal appeal.

e  Berkoff: Explores archetypes as symbolic representations of
societal dynamics (e.g., Gregor as the oppressed
individual).

e  Social Justice: Links archetypes to real-world roles (e.g.,
victim, bystander, oppressor) in systemic injustice.

® Jonesco & Guvnors: Expands to explore how archetypes
function in satire and absurdism to critique conformity and
power.

3. Ensemble Performance and Collaboration

e  Commedia: Encourages collaborative storytelling through
improvisation and synchronised movement.

e  Berkoff: Deepens ensemble techniques with precise and
abstract movements to create atmosphere and meaning.

e  Social Justice: Uses ensemble work to portray collective
grief, resistance, and societal systems in real-world
tragedies.

e /onesco & Guvnors: Highlights how ensemble performance
can enhance satire, farce, and absurdist storytelling

4. Minimalism and Suggestive Staging

e  Commedia: Focuses on minimal props and exaggerated
gestures to create imagined worlds.

e  Berkoff: Advances this with minimalist, symbolic staging
(e.g., abstract representations of Gregor’s room).

e  Social Justice: Applies minimalism to emphasise emotions
and stories over spectacle in portraying injustice.

e Jonesco & Guvnors: Explores how minimalism contrasts with
or complements absurdist and comedic excess.

2.Understanding Moral Complexity Through Heroes
Exploring dramatic heroes deepens students'
understanding of morality, sacrifice, and societal
values. By examining how heroism reflects cultural
ideals, students can critically assess the role of
individuals and institutions in stories of injustice.

3.Exploration of Power Dynamics in Comedy and Satire
Studying comedy and satire encourages students to examine
and critique societal norms, power structures, and human
behaviours. This builds their ability to use drama as a tool to
highlight systemic issues and question authority, key
elements in portraying stories like the Hillsborough Disaster
or Stephen Lawrence case.

4.Empathy and Emotional Depth from Absurdism and
Berkoff

Absurdism and Berkoff’s stylised theatre encourage students
to delve into existential questions and explore heightened
emotional states. These techniques allow them to represent
the pain, confusion, and alienation inherent in stories of
social injustice.
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Autumn Term Y8

Spring Term Y8

Summer Term Y8

impact in real-world stories.

5. Use of Masks and Expression

e  Commedia: Masks are used to exaggerate emotions and
communicate clearly with the audience.

e  Berkoff: Facial expressions and exaggerated gestures take
the place of masks, becoming a “human mask” that
intensifies the storytelling.

e  Social Justice: Students explore how expression (or lack
thereof) can represent societal silencing, such as the
suppression of justice in the Hillsborough disaster.

6. Breaking the Fourth Wall

e  Commedia: Audience interaction breaks the fourth wall,
inviting participation and engagement.

e  Berkoff: Berkoff's direct address and abstract style involve
the audience in a more introspective and critical way.

e  Social Justice: Students use this technique to challenge
audiences to reflect on their own role in societal
injustices.

7. Themes of Power and Marginalization

e  Commedia: Power dynamics between characters (e.g.,
masters and servants) introduce students to hierarchical
storytelling.

e  Berkoff: Power and marginalization become central
themes, as seen in Gregor’s alienation and his family’s
control.

e  Social Justice: These themes are extended into real-world
contexts, exploring systemic power imbalances in the
Stephen Lawrence case and Hillsborough disaster.

. 8. Theatre as a Tool for Social Commentary

5. Breaking the Fourth Wall

Commedia: Encourages audience interaction and direct
engagement.

Berkoff: Transforms audience interaction into introspection
and critique, breaking realism to highlight themes.

Social Justice: Uses this technique to challenge audiences to
reflect on their role in systemic issues.

lonesco & Guvnors: Investigates how breaking the fourth
wall in absurdism and comedy disrupts conventional
storytelling and engages audiences.

6. Satire, Humour, and Social Commentary

Commedia: Introduces humour and satire to critique
societal norms in a light-hearted way.

Berkoff: Evolves into darker, more abstract social
commentary, exploring alienation and societal dysfunction.
Social Justice: Applies satire and storytelling to critique
institutional failure and media narratives.

lonesco & Guvnors: Examines how absurdism and farce
exaggerate societal flaws to provoke both laughter and
reflection.

7- Themes of Power and Conformity

Commedia: Introduces power dynamics between masters
and servants, exploring hierarchical structures.

Berkoff: Expands to psychological and societal power
imbalances (e.g., family control over Gregor).

Social Justice: Links to systemic power imbalances in
racism, media bias, and institutional failures.

lonesco & Guvnors: Deepens exploration of conformity,
groupthink, and power through absurdist and comedic
lenses.

8. Theatre as a Tool for Social Change

Commedia: Introduces theatre’s ability to reflect and
critique human behaviour.

5.Building Skills in Non-Naturalistic Performance
Through Berkoff’s Metamorphosis, students develop an
understanding of abstract and symbolic theatre, which is
often used in impactful dramas about social issues to evoke
emotional responses and communicate complex ideas.

6.Development of Ensemble and Collaboration Skills

The emphasis on ensemble work in comedic and
non-naturalistic theatre teaches students the importance of
collective storytelling, mirroring the collaborative effort
required to represent community struggles in dramas about
injustice.

7.Critical Thinking and Analysis of Society

Each step in this sequence encourages students to question
societal norms, reflect on historical and cultural contexts, and
understand the intersection of personal and collective
responsibility—key when tackling stories of
institutional failure and societal injustice.

8.Confidence in Creating Purposeful Drama

By progressing from personal exploration in Year 7 to
tackling weightier themes like alienation in Year 8,
students gain the confidence to address challenging
topics. They are better equipped to create impactful, socially
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Autumn Term Y8

Spring Term Y8

Summer Term Y8

Commedia: Satirical elements encourage students to
view theatre as a way to comment on human behavior
and societal flaws.

e  Berkoff: This idea evolves into the use of physical theatre

to critique societal norms and psychological oppression.

e  Social Justice: Students culminate their learning by

devising pieces that use drama to highlight injustice,
provoke empathy, and inspire change, connecting their
creative work to real-world activism.

e  Berkoff: Explores how physical theatre challenges audiences
to confront difficult societal truths.

e  Social Justice: Applies drama to amplify marginalised voices
and inspire awareness and action.

® Jonesco & Guvnors: Shows how different theatrical
styles—absurdism and comedy—can be used to question
societal norms and provoke thought.

conscious drama that resonates with audiences and raises
awareness about issues like justice, accountability, and
systemic change.

How does
this meet
the national
curriculum?
School
curriculum

Critical Engagement with Texts

National Curriculum Link: "Pupils should develop an
appreciation and understanding of dramatic texts, including
their historical, cultural, and social contexts."

e  Students analyse Metamorphosis and its
adaptation, understanding how Berkoff’s
interpretation critiques societal issues like isolation
and power dynamics.

2.Practical Exploration of Style and Technique

National Curriculum Link: "Pupils should experiment with
dramatic conventions, forms, and techniques in their own
creative performances.”

e By studying physical theatre and Berkoff's
minimalist style, students explore abstract forms
and exaggerated movements, enhancing their

1.Improvise, Rehearse, and Perform Scripts and Stories:

e  Students devise and perform scenes exploring
real-world events, applying drama techniques like
freeze-frames, monologues, and ensemble movement
to portray emotional and social impacts.(Drama, KS3:
Create, develop, and sustain roles in performance.)

2.Explore Themes and Issues Through Drama:

e  Byinvestigating injustice, racism, and institutional
failure, students engage in storytelling that examines
complex societal themes.(Drama, KS3: Use dramatic
approaches to explore key social and cultural themes.)

1.Understanding Comedy Conventions

National Curriculum link: "Develop an understanding of the
characteristic features of performance styles and genres."

Application: Students study farce, satire, absurdism, and
slapstick, gaining insight into the conventions of British and
European comedic theatre.

2.Analysing Themes in Comedy

National Curriculum link: "Explore the impact of social,
cultural, and historical influences on drama."

Application: Students identify and analyse themes like
societal norms and identity in comedic scripts such as
Rhinoceros and One Man, Two Guvnors, linking them to
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Autumn Term Y8

Spring Term Y8
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understanding of theatrical conventions.

3. Thematic and Social Awareness

National Curriculum Link: "Pupils should explore issues,
themes, and ideas through drama, deepening their
understanding of the world."

e  Themes of alienation, oppression, and
marginalization in Metamorphosis connect students
with societal and global issues, fostering empathy
and awareness.

4.Developing Performance Skills
National Curriculum Link: "Pupils should use voice, movement,
gesture, and staging to convey meaning in performance.”

e  Students use exaggerated physicality and vocal
techniques to perform scenes, applying skills to
convey complex emotions and character
transformations.

5.Collaborative Learning and Ensemble Work

National Curriculum Link: "Pupils should work collaboratively
to plan, rehearse, and refine performances, considering the
impact on the audience."

e  Group ensemble work in staging Metamorphosis
develops synchronised physicality and
collaboration, essential for dynamic and cohesive
performances.

6. Reflection and Evaluation
National Curriculum Link: "Pupils should evaluate their own
and others’ work, considering the impact of creative choices."

e  Writing reviews and reflecting on performances
encourages students to critically assess how
Berkoff's techniques shape audience understanding
and emotional impact.

3. Collaborate in Groups to Devise Original Work:

e  Students work in ensembles to create meaningful
pieces addressing justice, showing how systemic
failures impact individuals and communities.
(Drama, KS3: Collaborate with others to generate,
develop, and communicate ideas.)

4.Understand and Use Drama Techniques Effectively:

e  Techniques like physical theatre, verbatim theatre, and
tableau allow students to convey real-life stories
creatively and empathetically.

(Drama, KS3: Use a variety of dramatic techniques to
explore narrative and character.)

5. Reflect and Evaluate Their Work and Others':

e  Students analyze their performances, considering how
effectively they communicate themes of power,
resilience, and justice.

(Drama, KS3: Reflect on and evaluate the effectiveness of
their own and others’ work.)

6.Engage with Historical and Cultural Contexts:

e  The exploration of the Stephen Lawrence case and
Hillsborough disaster fosters historical and cultural
understanding.

(Drama, KS3: Explore historical and cultural contexts to
inform and deepen performances.)

cultural and historical contexts.
3. Exploring Characterisation in Comedy

National Curriculum link: "Develop and sustain roles using
voice, movement, gesture, and facial expression to
communicate meaning."

Application: Students experiment with exaggerated
characters, focusing on voice modulation, physicality, and
timing to convey humour effectively.

4.Understanding Absurdism and Surrealism

National Curriculum link: "Use dramatic techniques and
performance conventions to explore and interpret a range of
texts."

Application: Students engage with Rhinoceros to understand
absurdist principles and explore how surrealism critiques
societal behaviours.

5.Developing Ensemble Performance Skills

National Curriculum link: "Work collaboratively to devise,
develop, and structure ideas into dramatic forms."

Application: Students practise ensemble techniques,
including synchronised movement and timing, to perform
scenes from One Man, Two Guvnors.

6. Improvisation and Creativity

National Curriculum link: "Improvise, refine, and rehearse
performances to explore ideas, issues, and themes."

Application: Students use improvisation to explore comedic
scenarios, enhance spontaneity, and adapt material
creatively.
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7. Use of Minimalism and Symbolism
National Curriculum Link: "Pupils should explore the use of
technical elements to create mood, atmosphere, and meaning."

e  Minimal props and symbolic movement in
Metamorphosis introduce students to innovative
ways of storytelling, reinforcing the power of
non-verbal communication in drama.

8.Drama as Social Commentary
National Curriculum Link: "Pupils should understand how
drama can express cultural, moral, and social issues."

e  Berkoff’s adaptation serves as a tool for critiquing
societal norms, encouraging students to devise
performances that challenge injustice and provoke
critical thought.

7.Speak and Listen with Empathy and Respect:

e  Students discuss sensitive topics, articulate ethical
considerations, and express their reflections on justice
and fairness.

(English, KS3 Speaking and Listening: Use discussion to
explore ideas and demonstrate empathy and
understanding.)

8.Develop Confidence and Creativity in Performance:

e  Through minimalistic and symbolic staging, students
build confidence in communicating powerful messages
to audiences.

(Drama, KS3: Perform with confidence, applying creative
interpretations and making purposeful artistic choices.)

7-Preparing for Performance

National Curriculum link: "Rehearse, refine, share, and
respond thoughtfully to drama and theatre performances."

Application: Students rehearse and perform comedic scenes,
focusing on staging, proxemics, and audience interaction to
communicate humour.

8. Reflecting on Performance

National Curriculum link: "Evaluate and analyse their own
and others’ work using appropriate terminology to
understand and improve performance."

Application: Students reflect on the effectiveness of comedic
performances, offering constructive feedback and identifying
areas for improvement.
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Why do we
teach in this
sequence?

Why this sequence works

1. The sequence is preceded with Commedia dell’Arte,

building foundational skills in physicality and archetypes,
which are later expanded into Berkoff’s stylised
techniques in Metamorphosis.

2. Students apply these techniques to explore real-world

issues in a social justice project, examining themes of
power, oppression, and justice through engaging and
reflective drama work.

The progression fosters collaboration, critical thinking,
and emotional awareness, encouraging students to
connect theatrical techniques to societal themes and
broader ethical considerations.

Why This Sequence Works

1. Progression of Techniques: Builds from foundational
performance skills (Commedia) to more abstract, stylised
techniques (Berkoff) and versatile applications (absurdism,
farce, and social justice storytelling).

2. Exploration of Societal Themes: Deepens understanding of
power, conformity, and resistance across historical and
contemporary contexts.

3. Creative and Analytical Thinking: Encourages students to
analyse and devise performances with increasing
complexity, connecting theatrical styles to real-world
issues.

4. Empathy and Reflection: Promotes emotional engagement
and ethical considerations, fostering a deeper
understanding of justice and the role of theatre in social
change.

Why This Sequence works

1. Progression of Techniques:Meets Drama
objectives for technical skill development and
mastery of performance styles.

2. Exploration of Societal Themes:Links History,
PSHE, and Drama by deepening understanding of
societal and cultural contexts.

3. Creative and Analytical Thinking:Supports

curriculum aims of promoting analytical discussions

and creative solutions to real-world problems.

4. Empathy and Reflection:Fulfills PSHE and Drama
goals by engaging students emotionally and
ethically, helping them understand diverse
perspectives.

Inter-curricu
lar links (to
build
schema)

1. Critical Engagement with Texts (English)

National Curriculum Link: "Pupils should read and analyze a range of
texts, exploring their meaning and themes."

e  Students engage with Metamorphosis, analyzing its
themes of isolation, societal alienation, and personal
transformation. This encourages skills in interpreting
literary and dramatic texts across English and Drama.

2. Practical Exploration of Style and Technique (Drama/Art)

National Curriculum Link (Drama): "Pupils should experiment with a

1. Drama National Curriculum Reference: Create, develop, and sustain
roles in performance.

° Link: Students use drama techniques (freeze-frames,
monologues, ensemble movement) to explore injustice and
societal themes like racism and media bias.

e  Example Activity: Devising scenes on the emotional impact of
the Hillsborough disaster.

2. PSHE (Personal, Social, Health, and Economic Education) National
Curriculum Reference: Understand how to make informed choices, respect

1.English: National Curriculum Reference: "Use discussion to
explore ideas, considering different viewpoints. Understanding
Comedy Conventions

History: "Understand the development of ideas, beliefs, and
cultures."

e Link:Exploring the historical and cultural context of
comedic genres deepens understanding of societal
evolution in Britain and Europe.

e  Exampe activity:Students discuss how comedic styles like

farce and satire create humour and challenge societal
norms, developing analytical and interpretative skills.

2.English: National Curriculum Reference: "Read a wide range of
texts, including classic literature, and evaluate how language and
structure contribute to meaning."Analysing Themes in Comedy
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range of dramatic techniques to communicate ideas and emotions." others, and challenge stereotypes.

National Curriculum (Art): "Pupils should explore the use of media, Citizenship: "Develop knowledge of democracy, government, and
techniques, and visual elements to create mood, expression, and law to understand societal issues."

narrative."

e  Students explore physical theatre as a technique to
communicate through movement and abstract

performance, linking to both drama and the visual arts in e Link:Themes of societal norms and absurdity connect to
/

. L ink: i i i ia bi discussions of governance and civic responsibilities.
their use of minimalism, exaggerated movements, and ®  Link: Students examine systemic racism, media bias, and the ' 9 ponsibriitie:
symbolism societal responsibilities of individuals and institutions. e Example activity: Students analyze themes in scripts such
' e  Example Activity: Discussions on the ethical implications of as Rhinoceros and One Man, Two Guvnors, linking language
real-life cases like Stephen Lawrence. and structure to societal critique.

3. History National Curriculum Reference: Understand significant events | 3-Exploring Characterisation in Comedy

3. Thematic and Social Awareness (Citizenship/Social Studies) in Britain and their impact on society.

English: National Curriculum Reference: "Speak and perform using
Standard English effectively in different contexts."Students perform
comedic roles, developing vocal and physical expressiveness to
communicate meaning.PSHE (Personal, Social, Health, and
Economic Education): National Curriculum Reference: "Explore
relationships and emotions."

National Curriculum Link (Citizenship): "Pupils should explore and
discuss societal issues such as inequality, power dynamics, and cultural
norms."

National Curriculum (Social Studies): "Pupils should understand the
significance of historical and social contexts and how they influence
contemporary society."

National Curriculum Link (Citizenship): "Pupils should explore and discuss
societal issues such as inequality, power dynamics, and cultural norms."
National Curriculum (Social Studies): "Pupils should understand the
significance of historical and social contexts and how they influence
contemporary society."

e  Link:Understanding characterisation allows students to
empathize with diverse perspectives and emotions in
comedic narratives.

e  Link: The Stephen Lawrence case and Hillsborough disaster
are explored as moments that shaped public attitudes toward
justice and institutional accountability.

e  Themes in Metamorphosis, including alienation and power
imbalances, help students explore societal issues. These
discussions tie into subjects like Cltlzensilt?lp, Where. ‘ e Example Activity: Investigating how public trust in ° ExamRIe Activity: Students performand e.zvaluate
stuc.ier?ts. an.alyze how art and theatre reflect and critique institutions has been influenced by these events. comedl.c roles, developing Yocal and physmal
social injustice. expressiveness to communicate meaning.

4. English (Speaking and Listening)National Curriculum Reference: Use

.Art and Design: National Curriculum Reference: "Use a range of
discussion to explore ideas and demonstrate empathy and understanding. “ 9 9

techniques to create, combine, and refine artistic ideas."

Understanding Absurdism and Surrealism.

e Link: Students articulate thoughts on justice and fairness, Philosophy/Religious Education: "Explore ultimate questions about
debating the role of institutions in ensuring accountability. the meaning of life and human existence."

e  Example Activity: Reflective writing or debates on societal
structures and their impact on marginalized groups.

4. Developing Performance Skills (Physical Education)

National Curriculum Link (PE): "Pupils should apply physical skills to
enhance performance, demonstrate control and coordination in
movements."

e  Link:Absurdist techniques require students to use
symbolic and abstract elements, aligning with creative
problem-solving in art.

e  Example activityAbsurdist works prompt students to
question existential themes and societal norms, fostering
critical thinking.

e  Students' use of exaggerated physicality and movement
techniques in drama can be linked to PE, where they
explore and refine control of their body in various
expressive forms.
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5. Collaborative Learning and Ensemble Work (Personal
Development)

National Curriculum Link (PSHE/Personal Development): "Pupils should
develop teamwork, communication, and problem-solving skills."

e  Through group ensemble work in Metamorphosis,
students build essential teamwork and communication
skills, essential for both personal development and
collaborative projects in other subjects.

6. Reflection and Evaluation (English/ICT)

National Curriculum Link (English): "Pupils should evaluate their own
writing and performances, using feedback to improve and refine their
work."

National Curriculum (ICT): "Pupils should use digital tools to collect
feedback and present evaluations clearly and effectively."

e Writing reflective reviews and receiving peer feedback
helps students improve their performance and critical
thinking skills. This aligns with English (evaluating writing)
and ICT (using technology for feedback and presentation).

7. Use of Minimalism and Symbolism (Art and Design/History)

National Curriculum Link (Art and Design): "Pupils should explore how
artists use visual language to communicate meaning and narrative."
National Curriculum (History): "Pupils should study historical periods
and the ways societies use symbolism in visual culture.”

e In Metamorphosis, minimalistic staging and symbolic
physicality encourage students to understand how visual
techniques can convey complex ideas, which applies to
both visual arts and historical studies where symbolism is
key to understanding cultures.

5. Citizenship National Curriculum Reference: Understand the roles of
law, justice, and public institutions in society.

e  Link: Students critically analyze the roles of policing, media,
and public action in promoting or undermining justice.

e  Example Activity: Group projects examining the systemic
failures in the Hillsborough disaster.

6. Religious Education (RE National Curriculum Reference: Explore
moral and ethical issues through religious and non-religious perspectives.

e  Link: Reflection on justice, fairness, and individual
responsibility ties into themes of moral accountability.

e  Example Activity: Exploring justice as a moral concept across
different worldviews.

7. Art and Design:National Curriculum Reference: Create visual
compositions and use artistic expression to convey complex ideas.

e  Link: Students use suggestive staging and minimalistic props
in drama to highlight injustice.

e  Example Activity: Designing symbolic set pieces for
performances.

5.Physical Education: National Curriculum Reference:"Take part in
team activities that develop strength, coordination, and
cooperation." Developing Ensemble Performance Skills.

Music: "Perform collaboratively with accuracy, fluency, and
expression."

e link:Ensemble work in comedic scenes emphasizes
synchrony, teamwork, and timing, reflecting principles of
group sports.

e  Example activity:Timing and rhythm in ensemble
comedy parallel collaborative skills in music performance.

6. Design and Technology: National Curriculum
Reference:""Develop creative, innovative, and iterative solutions to
challenges."

Computing: "Apply logical thinking and creativity to design
solutions." Improvisation and Creativity

e  Link:Improvisation encourages innovative
problem-solving in response to unexpected scenarios.

e  Example activity: Adapting to comedic situations mirrors
creative adaptability in coding and systems design.

7.Mathematics: National Curriculum Reference: "Develop resilience
in applying reasoning to problem-solving." Preparing for
Performance.

Geography: :"Communicate geographical information in visual and
creative ways."

e  Link:Rehearsals teach perseverance and attention to
detail, mirroring iterative problem-solving in
mathematics.

e  Example activity:Students consider space (proxemics)
and environment when staging performances, akin to
geographical spatial awareness.
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8. Drama as Social Commentary (History/Geography)

National Curriculum Link (History): "Pupils should explore how the arts
have been used as tools for social commentary and resistance."

National Curriculum (Geography): "Pupils should examine how cultural
practices and art reflect or challenge social and environmental issues."

e  The use of theatre as a tool for social critique, as seen in
Metamorphosis, allows students to connect artistic
expression with societal issues like power and justice. This
connects to Geography and History by understanding
how art responds to and influences social change and
historical events.

8. Computing: National Curriculum Reference: Understand the impact of

digital technology on society.

e  Link: Students explore the role of media bias and digital
reporting in shaping perceptions of justice.

e  Example Activity: Analyzing headlines and social media
campaigns about systemic injustices.

8.Science: National Curriculum Reference"Evaluate evidence and
identify limitations to form conclusions."Reflecting on performance.
English: "Write critically and persuasively about their own and
others’ ideas and performances."

e  Link:Reflecting on performances involves critical
evaluation, mirroring scientific analysis of results.

e  Example Activity: Reflective writing tasks about comedic
performances enhance critical thinking and
communication skills.

Hinterland
Knowledge;
Cultural
capital;
Challenging,
vocabulary-b
uilding,
reading
material

e The Trial - Franz Kafka.pdf

o Berkoff on Berkoff | Total Theatre
Magazine Print Archive

e |ecoqtechnigues/spotlight

e Butthe crow Il for more* -
LFChistory - Stats galore for Liverpool FC!

e 'The Truth’, Hillsborough, the betrayal of a

nation and the catalyst for letting the

powerful off the hook | The Independent Very

challenging text

e Theatre of the Absurd | Definition,
Characteristics, Examples, & Facts |
Britannica

e 5 Absurd plays everyone should know
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https://totaltheatre.org.uk/archive/features/berkoff-berkoff
https://www.spotlight.com/news-and-advice/the-essentials/acting-techniques-lecoq-with-sam-hardie/
https://www.lfchistory.net/Articles/Article/4690
https://www.lfchistory.net/Articles/Article/4690
https://www.independent.co.uk/sport/football/hillsborough-the-sun-truth-headline-coronavirus-government-boris-johnson-a9472861.html
https://www.independent.co.uk/sport/football/hillsborough-the-sun-truth-headline-coronavirus-government-boris-johnson-a9472861.html
https://www.independent.co.uk/sport/football/hillsborough-the-sun-truth-headline-coronavirus-government-boris-johnson-a9472861.html
https://www.britannica.com/art/Theatre-of-the-Absurd
https://www.britannica.com/art/Theatre-of-the-Absurd
https://www.britannica.com/art/Theatre-of-the-Absurd
https://saintjosephsquare.com/3868/culture/5-absurd-plays-you-should-experience/

Year g

Autumn Term Yg Spring Term Yg Summer Term Yg
What Term 1 Term 2 and 3 (part 1) Term 3 (part 2)
comes e Protest and Revolution. Monologue Texts ® A Taste of AQA GCSE Drama e American and World Theatre - Duologue Project
bffore and from C20/21st Century Theatre connected to GCSE Components
_&:cter (KS2 e Let him Have it - the case of Derek Bentley
i . . .
| 1y? e Peer Direction and Performance ® Preparation Lower School Play
relevant): e The Tell Tale Heart with a Berkoff makeover
e Exploration of Scenes from AQA GCSE text ' ' '
Noughts and Crosses - Malorie e Creating a director’s concept for stagmg?
Blackman.RSC Version whole text ‘Blood Brothers’ or ‘The Crucible
e Three Key Units explored through
scenography /review writing/practical
interpretations
What do Knowledge / Concepts Knowledge / Concepts Knowledge / Concepts
we teach?
Core Understanding Themes of Protest and Revolution Exploring Real-Life Contexts in Drama Writing Critically About Drama
knowledge Explore how dramatic texts reflect struggles for Investigate the historical, social, and political context Develop review-writing skills, focusing on how to analyse
equality, justice, and societal change, focusing on key of Let Him Have It and the case of Derek Bentley, live or recorded performances with attention to acting
themes in Noughts and Crosses like systemic racism, focusing on how these influences shape choices, design elements, and overall impact on the
) power, and rebellion. characterisation and narrative tension in performance. audience.
Spiralled Monologues and Character Perspectives Adapting Classic Literature for Stylised Performance Physicality and Non-Naturalistic Techniques
concepts Analyse how monologues give voice to individual Examine how Berkoff’s stylised techniques can Explore non-naturalistic performance methods inspired

struggles and amplify personal experiences of protest
and revolution, connecting to the motivations of key
characters in Noughts and Crosses.

Historical and Cultural Contexts

Symbolism and Metaphor in Protest Theatre

Study how playwrights use symbols and metaphors to
critique oppression and inspire change, examining
how these techniques appear in Noughts and Crosses

transform The Tell-Tale Heart, focusing on
exaggerated physicality, vocalisation, and minimalist
staging to heighten suspense and psychological
intensity.

Understanding Scenography in Theatre Design
Introduce key elements of scenography—set, lighting,
sound, costume, and props—exploring how these
elements create mood, atmosphere, and thematic

by Berkoff, including ensemble movement,
synchronisation, and symbolic gestures, to reimagine The
Tell-Tale Heart in a theatrical context.

Building Dramatic Tension in Narrative

Analyse how tension is created and sustained through
dialogue, pacing, and staging, comparing the courtroom
drama in Let Him Have It with the moral dilemmas in The
Crucible.
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and other texts.

Voice and Delivery in Performance

Develop vocal techniques to convey the emotional
intensity and urgency of protest monologues,
emphasising clarity, tone, and intention in character
delivery.

Peer Direction and Collaborative Feedback

Learn how to provide constructive peer feedback and
direct scenes effectively, fostering a collaborative
environment to refine performances of scenes and
monologues.

Staging and Audience Engagement

Explore how spatial dynamics, proxemics, and
audience interaction enhance the impact of protest
theatre, focusing on creating powerful moments in
scenes from Noughts and Crosses.

Interpreting Dramatic Tension

Examine how playwrights build tension to highlight
the stakes of protest and revolution, focusing on
pivotal moments in Noughts and Crosses where
conflicts escalate and resolutions unfold.Investigate
the societal and historical influences on 20th and
21st-century protest theatre, linking these contexts to
the racial dynamics and social hierarchies in Noughts
and Crosses.

resonance in Blood Brothers or The Crucible.

Crafting a Director’s Concept

Learn how to develop and communicate a clear
director’s concept, aligning staging, design, and
character interpretation to reflect the core themes and
messages of a whole text such as Blood Brothers or
The Crucible.

Writing Critically About Drama

Develop review-writing skills, focusing on how to
analyse live or recorded performances with attention
to acting choices, design elements, and overall impact
on the audience.

Physicality and Non-Naturalistic Techniques

Explore non-naturalistic performance methods
inspired by Berkoff, including ensemble movement,
synchronisation, and symbolic gestures, to reimagine
The Tell-Tale Heart in a theatrical context.

Building Dramatic Tension in Narrative

Analyse how tension is created and sustained through
dialogue, pacing, and staging, comparing the
courtroom drama in Let Him Have It with the moral
dilemmas in The Crucible.

Integrating Practical Interpretation and Theoretical
Knowledge

Combine practical exploration of scenes with
theoretical analysis, encouraging students to connect
their performance decisions to broader themes and
dramaturgical considerations in GCSE-style units.

Integrating Practical Interpretation and Theoretical
Knowledge

Combine practical exploration of scenes with theoretical
analysis, encouraging students to connect their
performance decisions to broader themes and
dramaturgical considerations in GCSE-style units.
Characterisation and Relationship Dynamics

Study the development of characters within duologues,
focusing on how actors use dialogue, physicality, and
emotional nuance to portray complex relationships. This
will help students deepen their understanding of
characterisation techniques, particularly in how
relationships evolve over time in American and world
theatre.

Themes and Social Contexts in World Theatre

Explore how themes such as power, identity, and social
justice are presented in duologues from different cultural
contexts (e.g., American plays such as Death of a
Salesman or world theatre works like The Vagina
Monologues). Understanding the historical and social
influences on these plays will enhance students’ ability to
analyze and perform meaningful texts.

Stagecraft and Performance in Duologues

Investigate how minimalistic staging and specific use of
props, lighting, and sound can enhance the impact of
duologues. Students will learn how to incorporate
elements of stagecraft that are vital to effective duologue
performance, connecting these decisions with the
theoretical and practical aspects of GCSE drama.
Directorial Interpretation and Dramatic Tension
Encourage students to explore how a director’s
interpretation shapes a duologue’s performance. This
includes understanding how choices around pacing,
blocking, and emphasis in dialogue can build dramatic
tension and engage an audience, relating to the
components of GCSE drama assessment.
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‘Big Questions’

1. How do protest and revolution shape social and
political change in theatre?

e  This question explores the power of theatre as

a platform for voicing dissent and inciting
societal shifts, as well as the role of
dramatization in representing moments of
revolution and unrest.

2. What is the role of individual monologues in
conveying inner conflict or societal tension?

e  This considers how characters in 20th and
21st-century theatre use monologues to
express personal struggles, ideological
beliefs, or conflicts with society, and how
these monologues impact the audience’s
understanding of a character's journey.

3. How can theatre influence or challenge public
perception during times of social change?

e  This question looks at the intersection of
theatre and activism, considering how
performances might critique established

social norms or push for revolutionary change.

4. What are the ethical implications of peer direction

and performance in creating and staging work?

'Big Questions’

1. How do real-life historical, social, and political
contexts shape the storytelling and characterisation in
drama?

e This question focuses on the exploration of the
historical context of Let Him Have It and the
Derek Bentley case, asking how these
influences affect the portrayal of characters
and the tension within the narrative.

2. What impact does stylised performance have on
classic literature and its themes, as seen in the
transformation of The Tell-Tale Heart through Berkoff’s
techniques?

e  This examines how Berkoff’s non-naturalistic
approach (e.g., exaggerated physicality and
vocalisation) enhances or alters the
psychological and thematic elements of classic
literature.

3. In what ways does scenography (set, lighting, sound,
costume, and props) contribute to the mood,
atmosphere, and themes in Blood Brothers or The
Crucible?

e  This looks at how the physical design elements
of theatre contribute to the audience's
understanding and emotional response, and
how they can amplify key themes of the plays.

4. How do you craft a director’s concept that effectively
communicates and supports the themes and messages

'Big Questions’

1. How can critical review-writing skills enhance
understanding of live or recorded performances?

e  This question explores how students can develop
their ability to analyse acting choices, design
elements, and audience impact, helping them
refine their critical thinking and writing about
drama.

2. How can non-naturalistic performance techniques, like
those inspired by Berkoff, transform the impact of a classic
text such as The Tell-Tale Heart?

e This question delves into how Berkoff’s
techniques, such as exaggerated physicality and
symbolic gestures, influence the emotional depth
and psychological tension in performance,
especially in non-naturalistic contexts.

3. How is dramatic tension created and sustained in
duologues, and what role do pacing, dialogue, and staging
play in building this tension?

e  This question examines how tension is built and
maintained in smaller, intimate scenes, focusing
on the dynamics of dialogue and the pacing and
staging choices that drive dramatic momentum.

4. What is the relationship between practical interpretation
and theoretical knowledge in duologue performances?

30




Autumn Term Yg

Spring Term Yg

Summer Term Yg

e Inexploring the idea of peer-led direction and
performance, this question considers the
dynamics of authority, collaboration, and
power within creative environments.

5. In what ways do the themes of race, identity, and
power manifest in Noughts and Crosses?

e Asacentral textin the AQA GCSE syllabus,
Noughts and Crosses tackles themes of
systemic racism, discrimination, and identity.
This question investigates how these themes
are portrayed and their relevance to both the
narrative and real-world social issues.

6. How does the RSC adaptation of Noughts and
Crosses differ in terms of performance style,
characterization, and audience engagement
compared to other interpretations?

e  This asks about the unique artistic choices
made by the Royal Shakespeare Company in
adapting the novel for the stage and how
these choices affect the message and
emotional impact.

7. How do protest and revolution in theatre reflect or
influence the collective memory of a society?

e  This question looks at the historical role of
theatre in preserving the narratives of protest
and revolution, considering whether theatre
can act as a catalyst for future social
movements or as a document for history.

of a play, such as Blood Brothers or The Crucible?

e This question explores the creative process
behind developing a clear director’s concept
and the alignment of staging, design, and
character interpretation to reflect and enhance
the play’s core themes.

5. What are the key elements of a critical review of a
performance, and how can these be used to assess
acting choices, design, and overall impact?

e This question focuses on the skills necessary to
write a detailed review, considering how to
analyse a performance with attention to
acting, design, and audience impact.

6. How can non-naturalistic performance techniques
(e.g., physicality and symbolic gestures) be used to
enhance the psychological intensity in works like The
Tell-Tale Heart?

e This question delves into Berkoff-inspired
performance methods and how symbolic
gestures, ensemble movements, and
synchronised actions can heighten the
suspense and psychological depth of a play.

7. How is dramatic tension created and sustained in
plays like Let Him Have It and The Crucible, and what
role do pacing, dialogue, and staging play in this
process?

e This investigates the ways in which tension is
built through the structure of a narrative, with
a particular focus on dialogue, pacing, and
visual storytelling, comparing the tension in

e  This explores how students can combine their
practical performance decisions with their
theoretical understanding of dramaturgy,
characterisation, and themes, encouraging a
deeper analysis of how both aspects inform each
other in performance.

5. How do actors use dialogue, physicality, and emotional
nuance to develop complex characters and relationships in
duologues?

e  This question focuses on characterisation, asking
how actors convey the complexities of
relationships through their choices in delivery,
physical movement, and emotional depth within
the structure of a duologue.

6. How are themes of power, identity, and social justice
presented in duologues from different cultural contexts,
such as American plays or world theatre works?

e  This question probes into how universal themes
such as power and social justice are explored
through the dynamics of duologues in different
cultural settings, considering plays like Death of a
Salesman or The Vagina Monologues.

7. In what ways does stagecraft, including minimalistic
staging and the use of props, lighting, and sound, enhance
the emotional impact of duologues?

e  This looks at the importance of stagecraftin
duologues and how the thoughtful use of design
elements can amplify the emotional intensity and
meaning of the performance, particularly in
intimate two-person scenes.
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8. What is the relationship between the personal and
the political in contemporary monologue-based
theatre?

e  Focusing on how contemporary monologues
often intertwine personal struggles with
broader political or social movements, this
question examines how characters’ internal
lives reflect the external realities of the world
they inhabit.

Spiralled Concepts

1. Exploration of Social Issues and Power Structures

® Both Noughts and Crosses and lonesco’s Rhinoceros
highlight critical social issues, including systemic
discrimination, the erosion of individual thought, and
the rise of oppressive ideologies. Studying these texts
prepares students to understand the mechanics of
power, which is essential for devising performances
that engage with contemporary social issues.

2. Development of Critical Thinking and Analysis

@ These plays require students to analyze themes such
as protest, revolution, and the individual's role in
society. This analytical framework is foundational in
GCSE Drama, as students must demonstrate their
ability to engage critically with texts and
performances, evaluating the thematic relevance of
their own devised work.

the courtroom drama of Let Him Have It to the
moral dilemmas in The Crucible.

8. How can practical performance decisions be linked to
theoretical knowledge of drama, and how does this
integration deepen our understanding of the text?

e  This question explores the connection
between practical performance and the
theoretical aspects of dramaturgy,
encouraging students to reflect on how their
decisions in rehearsal and performance are
informed by broader themes, character
studies, and dramatic structures.

Spiralled Concepts

1. Social Justice and Inequality

® Noughts and Crosses addresses themes of racial injustice,
power dynamics, and systemic inequality, much like the
case of Derek Bentley in Let Him Have It, which deals
with the miscarriage of justice. Both explore the
consequences of these issues in society, making them a
strong foundation for understanding the social justice
themes in The Crucible and Blood Brothers.

2. Character Development and Relationships

e The complex relationships in Noughts and Crosses
between Callum and Sephy, shaped by societal
structures, can be connected to the character dynamics
in Blood Brothers and The Crucible. Both of these texts
explore the impact of external forces (societal
expectations, class, or fear) on personal relationships,
which can inform the development of characters in the
students’ own devised work.

8. How does a director’s interpretation influence the
pacing, blocking, and dramatic tension in a duologue?

e  This examines the role of the director in shaping
the performance, focusing on how decisions about
pacing, blocking, and dialogue delivery can
influence the creation of dramatic tension and the
audience’s engagement with the scene.

Spiralled Concepts

1. Themes of Power and Oppression

® In Noughts and Crosses, the power dynamics between
different social and racial groups drive the narrative, much
like in Let Him Have It, where the case of Derek Bentley
highlights issues of justice and power. The exploration of
these themes in both texts offers students an opportunity to
investigate how power operates within societal systems and
how theatre can challenge these structures.

2. Characterisation in Times of Conflict

® Noughts and Crosses focuses on characters caught in the
tension of societal conflict, particularly around race. This
connects to The Crucible, where characters navigate moral
dilemmas and social pressure. Both require in-depth
characterisation to explore how individuals respond to
revolutionary or oppressive forces, which can be applied to
devising and practical interpretations in GCSE Drama.
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3. Connection to Contemporary Theatre and Global

Themes

® Noughts and Crosses tackles themes of race, identity,
and power, which resonate with modern-day issues.
lonesco’s Rhinoceros explores the dangers of
conformity, while One Man, Two Guvnors offers a
comedic lens on social structures. This balance
between serious social commentary and comedic
satire prepares students to tackle a range of
performance styles, from the serious to the absurd, in

their own devis

4. Use of Non-Naturalistic Performance Techniques

e lonesco’s absurdism in Rhinoceros and Bean's farcical
style in One Man, Two Guvnors introduce students to
non-naturalistic performance techniques (e.qg.,
exaggerated physicality, absurd situations, and
heightened characters). These techniques are crucial
for devising, as they give students the freedom to
experiment with unconventional methods of

ing.

storytelling and characterisation.

5. Characterisation and Relationship Dynamics

® Noughts and Crosses provides opportunities for
students to delve into complex characters and
relationships, particularly around issues of race and
inequality. The dynamic between Sephy and Callumis
ideal for studying the development of characters
within protest and revolution. This prepares students
to create strong, multi-layered characters in their

devised pieces.

6. Understanding Dramatic Structure and Tension

3. Power Structures and Oppression

e In both Noughts and Crosses and Let Him Have It, themes
of power, authority, and the oppression of marginalized
groups (racial and social) are central. This connects to
the portrayal of power in The Crucible (mass hysteria and
accusations) and Blood Brothers (social mobility and class
struggles), enriching students' understanding of how to
depict power dynamics in their performances.

4. Protest, Rebellion, and Revolution

® The idea of protest and rebellion in Noughts and Crosses
aligns with the concepts of protest in Let Him Have It,
where the legal system is challenged. It also connects to
the thematic examination of fear and hysteria in The
Crucible, where the rebellion against authority is seen in
the form of accusations, and in The Tell-Tale Heart with
Berkoff’s transformation, where revolt against the
psyche or social norms can be explored.

5. Non-Naturalistic Performance Techniques

e The stylised, non-naturalistic performance techniques
found in Berkoff’s The Tell-Tale Heart are similar to the
abstract, heightened performances used in Noughts and
Crosses, where societal structures and conflicts are often
portrayed symbolically or exaggerated. These
techniques also translate to scenes in Blood Brothers and
The Crucible, which can be staged with minimalistic
designs and symbolic gestures to heighten emotional or
thematic impact.

6. The Role of the Director’s Concept

3. Building Dramatic Tension and Suspense

® The tension in Noughts and Crosses is driven by the social
and political upheaval surrounding the characters. This
mirrors the tension created in The Tell-Tale Heart with a
Berkoff makeover, where heightened physicality and
suspenseful pacing keep the audience engaged. Exploring
these techniques in Year g Drama helps students understand
how to build tension in their own work.

4. Non-Naturalistic Performance Techniques

® The non-naturalistic style of Berkoff's The Tell-Tale Heart and
its heightened physicality connect with the stylised
techniques students explore when adapting Noughts and
Crosses. This includes symbolic gestures and exaggerated
movements to convey themes of revolution and resistance.
The study of these techniques encourages students to
experiment with their own physical interpretations during
GCSE Drama.

5. The Role of Social Context in Drama

e Noughts and Crosses is deeply rooted in social contexts of
race and inequality, which connect to the social injustices
explored in Let Him Have It. This understanding of social
contexts helps students develop a broader perspective of
how playwrights use drama to reflect and challenge society,
a critical component for writing reviews and analysing live
performances.

6. Scenography and Symbolism
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@ [onesco and Bean both employ unique structures that
subvert traditional dramatic forms, which helps
students understand how to manipulate tension,
pacing, and narrative structure in their own work. This
understanding is essential for devising performances
that build dramatic tension and engage the audience.

7. Development of Theoretical Knowledge and
Practical Application

® The study of these plays encourages students to
connect theory (e.g., the function of protest,
revolution, or the absurd in theatre) to practical
performance. This aligns directly with the GCSE
Drama requirements, where students must apply
theoretical knowledge to their own devised work,
making the transition from analysis to creation
smoother.

8. Building Empathy and Understanding through
Drama

e The emotional and social issues explored in Noughts
and Crosses, Rhinoceros, and One Man, Two Guvnors
allow students to engage with difficult and
thought-provoking topics. Devising based on these
themes helps students develop empathy and
emotional intelligence, which are key skills for
creating authentic, compelling performances that
resonate with audiences.

e Creating a director's concept for staging a text like Blood
Brothers or The Crucible involves interpreting the themes
of power, fear, and injustice—similar to how a director
would approach Noughts and Crosses, where revolution
and rebellion against systemic injustice are central. This
concept-building connects directly to how students will
craft their own vision for these plays in practical GCSE
work.

7. Tension and Dramatic Structure

e Both Noughts and Crosses and The Tell-Tale Heart with
Berkoff's techniques are rooted in creating psychological
and societal tension. The techniques for building
dramatic tension in these texts are applicable in the
analysis of scenes in The Crucible (building paranoia and
fear) and Blood Brothers (the suspense and inevitability
of the characters' fate). These principles of pacing,
blocking, and dialogue are essential for both written
analysis and practical work in the GCSE Drama course.

8. Thematic Exploration through Scenography

e Scenography—set, lighting, costume, and props—can
enhance the themes explored in all of the texts. For
example, in Noughts and Crosses, scenography can
reflect the rigid social divisions, just as it can be used to
evoke the tense atmosphere of The Crucible or Blood
Brothers. The minimalistic, symbolic staging in The
Tell-Tale Heart and the stylised nature of Berkoff’s
approach will influence students' ability to create their
own practical interpretations with these design
elements.

® The scenography in both Blood Brothers and The Crucible is
integral to their thematic impact, much like the symbolism
in Noughts and Crosses. Students can explore how set,
lighting, and props contribute to the portrayal of societal
divide and revolution, using their understanding to design
and interpret practical staging elements during the GCSE
course.

7. Moral Dilemmas and Ethical Questions

e Just as Noughts and Crosses presents ethical questions
regarding race, justice, and love, Let Him Have It raises
moral dilemmas around the justice system. Both plays
challenge audiences to consider complex ethical issues,
offering opportunities for students to engage with these
themes through acting, directing, and reviewing, as part of
their GCSE Drama studies.

8. Adaptation and Interpretation of Texts

e |n both The Tell-Tale Heart (with a Berkoff makeover) and
Noughts and Crosses, there is a focus on how classic material
can be reinterpreted through modern lenses. This concept
prepares students to create their own directorial concepts
for staging plays like Blood Brothers or The Crucible, where
they must make creative decisions on how to bring a text to
life in a way that is relevant to contemporary audiences.

These interconnected concepts provide a rich foundation
for devising and performing in AQA GCSE Drama, fostering
a deep understanding of character, theme, and theatrical
technique.
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How does
this meet
the
national

curriculum
?

1. Exploration of Social Issues and Power Structures

e  Understanding power dynamics in society through
drama aligns with real-world issues.

° "Students should explore social, historical, and
cultural contexts of drama."

2. Development of Critical Thinking and Analysis

e Analyzing themes of protest and revolution
strengthens critical engagement with texts.

e "Students should interpret, evaluate, and analyse
performances and texts in a detailed and reflective
way."

3. Connection to Contemporary Theatre and Global Themes

e  Connecting modern plays to global themes aids
understanding of current societal issues.

e  "Students should explore the work of contemporary
playwrights and relate it to the world around them."

4. Use of Non-Naturalistic Performance Techniques

e  Non-naturalistic techniques encourage creative
exploration and unconventional storytelling
methods.

e  "Students should experiment with a range of
performance styles and techniques, including physical
theatre."

5. Characterisation and Relationship Dynamics

e  Examining complex characters and relationships
deepens student understanding of dramatic
expression.

e  "Students should create and develop characters
through dialogue, physicality, and emotional
nuance."

6. Understanding Dramatic Structure and Tension

e  Understanding narrative structure and tension is
key for engaging performances.

1. Social Justice and Inequality

e  Noughts and Crosses explores racial injustice and
systemic inequality, aligning with the study of social
justice in Let Him Have It.

e  "Students should explore social, historical, and cultural
contexts of drama."”

2. Character Development and Relationships

e  Complex relationships in Noughts and Crosses link to
character dynamics in Blood Brothers and The Crucible.

e  "Students should create and develop characters through
dialogue, physicality, and emotional nuance."

3. Power Structures and Oppression

e  Power and oppression in Noughts and Crosses connect
to The Crucible and Blood Brothers' themes of societal
control.

e  "Students should explore how power and authority are
portrayed in drama, and how these can be challenged."

4. Protest, Rebellion, and Revolution

e  Protest and rebellion in Noughts and Crosses tie to
similar themes in Let Him Have It, The Crucible, and The
Tell-Tale Heart.

e "Students should engage with themes of protest,
rebellion, and revolution in drama."

5. Non-Naturalistic Performance Techniques

e  Non-naturalistic techniques in Berkoff’s Tell-Tale Heart
and Noughts and Crosses support abstract storytelling
methods in Blood Brothers and The Crucible.

e  "Students should experiment with a range of
performance styles and techniques, including physical
theatre."

6. The Role of the Director’s Concept

e  Developing adirector’s concept for Blood Brothers or
The Crucible requires interpreting key themes, similar

1. Themes of Power and Oppression

e  Power dynamics in Noughts and Crosses and Let Him Have
It engage students with societal systems in drama.

e  "Students should explore how power and authority are
portrayed in drama, and how these can be challenged."

2. Characterisation in Times of Conflict

e Noughts and Crosses and The Crucible demand in-depth
characterisation to explore moral dilemmas and societal
pressure.

e  "Students should create and develop characters through
dialogue, physicality, and emotional nuance."

3. Building Dramatic Tension and Suspense

e  Tension in Noughts and Crosses and The Tell-Tale Heart
guides students in building suspense and engagement in
their work.

e  "Students should explore the structure of plays and how
tension is created and sustained."

4. Non-Naturalistic Performance Techniques

e  Thenon-naturalistic techniques in Berkoff's The Tell-Tale
Heart and Noughts and Crosses inspire student
experimentation in physical performance.

e "Students should experiment with a range of performance
styles and techniques, including physical theatre."

5. The Role of Social Context in Drama

e  Exploring social contexts of race and inequality in Noughts
and Crosses helps students understand how drama reflects
society.

° "Students should explore social, historical, and cultural
contexts of drama."

6. Scenography and Symbolism

e Symbolism in Noughts and Crosses and Blood Brothers
enhances students’ understanding of set, lighting, and
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e  "Students should explore the structure of plays and
how tension is created."

7. Development of Theoretical Knowledge and Practical
Application

e  Connecting theory to practice enables students to
create informed, compelling performances.

e "Students should apply theoretical knowledge to
create and evaluate drama."

8. Building Empathy and Understanding through Drama

e  Drama builds empathy through exploring diverse
perspectives and human experiences.

e "Students should engage with and reflect upon the
emotional and social issues of the texts studied."

to Noughts and Crosses.

e  "Students should develop and communicate a director’s
concept, aligning staging, design, and character
interpretation.”

7. Tension and Dramatic Structure

e  Tension-building techniques in Noughts and Crosses
and The Tell-Tale Heart apply to the analysis of The
Crucible and Blood Brothers.

e  "Students should explore the structure of plays and how
tension is created and sustained."

8. Thematic Exploration through Scenography

e  Scenography in Noughts and Crosses and The Crucible
enhances thematic exploration, guiding practical work
for GCSE students.

e  "Students should explore key elements of
scenography—set, lighting, sound, costume, and
props—to create mood and atmosphere."

props in drama.

e  "Students should explore key elements of scenography—set,
lighting, sound, costume, and props—to create mood and
atmosphere.”

7. Moral Dilemmas and Ethical Questions

e  Ethical questionsin Noughts and Crosses and Let Him Have
It challenge students to engage deeply with dramatic
themes.

e  "Students should engage with and reflect upon the emotional
and social issues of the texts studied."

8. Adaptation and Interpretation of Texts

e  Adapting classic texts like The Tell-Tale Heart and Noughts
and Crosses prepares students to create director’s
concepts.

e  "Students should develop and communicate a director’s
concept, aligning staging, design, and character
interpretation.”

Why do we
teachin
this
sequence?

1.

Progression of Techniques:Meets Drama
objectives for technical skill development and
mastery of performance styles.

Exploration of Societal Themes:Links History,
PSHE, and Drama by deepening understanding
of societal and cultural contexts.Creating
Dramatoc works that dealwith bias, political

Familiarisation with Key GCSE Themes and
Texts:The sequence introduces students to central
themes like social justice, morality, and revolution
through Noughts and Crosses, Let Him Have It, and
Blood Brothers. This aligns with AQA GCSE Drama
requirements to study texts reflecting diverse
social, cultural, and historical contexts, ensuring
students are well-prepared for thematic analysis in
written and practical assessments.

Progression from Skills Development to
Advanced Performance:Starting with monologues
and peer-directed scenes develops foundational
skills in acting, directing, and analysing texts. This

1.Gradual Skill Mastery for Duologue Projects

By engaging with monologues, peer-directed scenes,
and full-text performances in earlier terms, students
progressively build the acting, directing, and analytical
skills necessary for the nuanced demands of duologue
projects. This sequencing ensures they are equipped to
explore complex character relationships and themes in
American and world theatre, aligning with the GCSE
focus on detailed characterisation and contextual
understanding.

2.Foundation for Contextual Analysis and Global
Perspectives

Prior exploration of texts like Let Him Have It and
Noughts and Crosses introduces themes of justice,
power, and social identity, creating a foundation for
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leanings and nuance is a skill required for GCSE
and beyond

. Creative and Analytical Thinking:Supports
curriculum aims of promoting analytical
discussions and creative solutions to real-world
problems.

. Empathy and Reflection:Fulfills PSHE and
Drama goals by engaging students emotionally
and ethically, helping them understand diverse
perspectives.

scaffolds their ability to handle complex whole-text
performances like The Crucible and Blood Brothers,
aligning with AQA's focus on devising, performing,

and evaluating in increasingly challenging contexts.

3.Integration of Theoretical and Practical
Knowledge:By combining scenography, practical
interpretations, and review writing, the sequence
prepares students for the AQA GCSE’s emphasis on
linking theoretical understanding with performance
decisions. Exercises like creating a director’s concept
mirror exam components, providing students with
hands-on experience in GCSE-style tasks.

4.Development of Critical Thinking and Reflective
Skills:The inclusion of non-naturalistic techniques
(Tell Tale Heart), real-world case studies (Let Him
Have It), and thematic exploration fosters analytical
and reflective thinking. This directly supports GCSE
Drama'’s assessment criteria, which require students
to critically evaluate live performances and justify
their creative choices with reference to style, genre,
and context.

understanding the cultural and historical contexts of
American and world theatre. This scaffolding enhances
students’ ability to connect global themes to GCSE
Drama components while broadening their perspectives
on theatre as a universal medium.

3.Preparation for Collaborative Performance in the
Lower School Play

Earlier term work on peer direction, ensemble
techniques (The Tell-Tale Heart), and staging concepts
(Blood Brothers or The Crucible) fosters essential
teamwork and creative collaboration skills. These are
vital for the Lower School Play, where students apply
their learning in a live, collaborative performance,
mirroring the group performance requirements of GCSE
Drama.

4.Enhanced Confidence in Performance and
Theoretical Application

The sequence progressively balances performance
practice with theoretical application, culminating in
Term 3's advanced projects. This ensures students are
not only confident in their practical abilities but also
capable of articulating and justifying creative decisions.
These competencies directly align with GCSE Drama'’s
assessment objectives, preparing students for both
written and practical exams.
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ular links
(to build
schema)

Themes of Protest and Revolution

Drama: Explore how societal struggles, like racism and
rebellion, are portrayed in Noughts and Crosses.

History: Link to historical movements for equality and
justice.

National Curriculum: "Students should explore social,
historical, and cultural contexts of drama."

Monologues and Character Perspectives

Drama: Analyse how characters’ voices express
personal struggles in protest and revolution.

English Literature: Explore how monologues deepen
characterisation and illuminate key themes.

National Curriculum: "Students should create and

develop characters through dialogue, physicality, and
emotional nuance."

Historical and Cultural Contexts

Drama: Understanding the historical and social

backdrop of protest theatre and its connection to racial

dynamics.

History: Investigate the context of systemic racism and

injustice throughout history.

Real-Life Contexts in Drama

e History: Understand historical, social, and political
influences on drama, e.g., the Derek Bentley case in Let
Him Have It.

e National Curriculum: "Students should explore the social,
historical, and cultural contexts of drama" (Key Stage 3,
Drama).

Adapting Classic Literature

English Literature: Transforming classic texts, e.g., The
Tell-Tale Heart with Berkoff’s stylised performance
techniques.

National Curriculum: "Students should explore the work of
arange of writers and playwrights from different historical
periods" (Key Stage 3, English Literature).

Scenography in Theatre Design
Art & Design: Apply set, lighting, costume, and props to

create thematic resonance in plays like Blood Brothers or
The Crucible.

Writing Critically About Drama
Review live performances, analysing acting choices and design
elements to refine critical thinking skills.

English: Developing skills in analysis, interpretation, and
evaluation of texts.

History: Examining historical context in drama, understanding
its impact on storytelling and characterisation.

National Curriculum (Drama): "Students should evaluate and
analyse live and recorded performances, identifying and
explaining choices made by performers and directors."

Physicality and Non-Naturalistic Techniques
Explore Berkoff’s non-naturalistic performance techniques,
including exaggerated physicality, for reimagining texts.

PE: Developing physical awareness, coordination, and
expressive movement.

Art: Exploring visual representation through non-naturalistic
and abstract art styles, helping students conceptualise
physical and visual choices in performance.

National Curriculum (Drama): "Students should experiment
with a range of performance styles and techniques, including
physical theatre."

Building Dramatic Tension in Narrative
Analyse how dialogue, pacing, and staging create tension,

particularly in duologues like The Crucible and Let Him Have It.

English: Exploring narrative structure and the development of
suspense within literature.

Maths: Understanding pacing and rhythm through patterns
and timing in dialogue and performance (e.g., through
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National Curriculum: "Students should explore social,
historical, and cultural contexts of drama."

Symbolism and Metaphor in Protest Theatre
Drama: Study symbolic imagery and metaphor in
protest plays to deepen understanding of power

structures.

Art/Design: Apply symbolism in visual arts to represent
themes of oppression and revolution.

National Curriculum: "Students should explore the use of
symbols, metaphors, and motifs in drama."

Voice and Delivery in Performance

Drama: Develop vocal techniques to express the
intensity of protest monologues.

English Language: Enhance oral communication skills
for clarity and emotion in performance.

National Curriculum: "Students should develop and
apply vocal and physical skills to create performance.”

Peer Direction and Collaborative Feedback

Drama: Peer feedback helps refine performances,
fostering a collaborative learning environment.

National Curriculum: "Students should develop their ideas
through experimentation with materials, processes, and
techniques, including theatre design" (Key Stage 3, Art &
Design).

Crafting a Director’s Concept

Creative Arts: Develop and communicate a director's
concept, linking characterisation, staging, and thematic
interpretation.

National Curriculum: "Students should create and
communicate their ideas to an audience, taking
responsibility for different aspects of performance" (Key
Stage 3, Drama).

Writing Critically About Drama
English: Develop skills in reviewing performances,

analysing acting, design, and the overall impact of the
production.

National Curriculum: "Students should evaluate and
analyse live and recorded performances, identifying and
explaining choices made by performers and directors" (Key
Stage 3, Drama).

Physicality and Non-Naturalistic Techniques

Physical Education: Use movement and physical

analysis of timed events and pacing in scenes).

National Curriculum (Drama): "Students should explore the
structure of plays and how tension is created and sustained."

Integrating Practical Interpretation and Theoretical
Knowledge

Combine practical performance with theoretical analysis to
enhance students' dramaturgical understanding.

Science: Understanding the practical application of physics in
staging (e.g., lighting and sound mechanics).

Maths: Applying spatial awareness and timing in practical
staging, understanding the importance of measurement and
proportions in set design.

National Curriculum (Drama): "Students should link practical
performance work with theoretical analysis of dramatic texts."

Characterisation and Relationship Dynamics
Study how actors use dialogue and physicality to develop
complex relationships in duologues.

Psychology: Exploring human behavior, emotional dynamics,
and the psychology behind interpersonal relationships.

English: Understanding character development in literature
and exploring how character motivations drive action National
Curriculum (Drama): "Students should create and develop
characters through dialogue, physicality, and emotional
nuance."

.Themes and Social Contexts in World Theatre
Explore social issues like power and identity through world
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PSHE/Personal Development: Learn the value of
constructive criticism and teamwork.

National Curriculum: “Students should work
collaboratively to develop and perform scenes."

Staging and Audience Engagement

Drama: Explore how staging, spatial awareness, and
audience interaction enhance protest theatre’s impact.

Art/Design: Create visual elements (set, props, lighting)
to support dramatic themes.

National Curriculum: "Students should explore staging
techniques and how to engage the audience."

Interpreting Dramatic Tension

Drama: Study how tension is created and sustained in
protest scenes to engage the audience.

English Literature: Analyse narrative structure and
suspense techniques in texts and compare with
dramatic works.

techniques inspired by Berkoff for non-naturalistic
performance methods.

National Curriculum: "Students should experiment with a

wide range of performance techniques, including physical

theatre and ensemble work" (Key Stage 3, Drama).

Building Dramatic Tension in Narrative

English Literature: Analyse how dialogue, pacing, and

staging build tension in texts like The Crucible and Let Him

Have It.

National Curriculum: "Students should understand how to
create and sustain dramatic tension in texts" (Key Stage 3,

Drama)

Integrating Practical Interpretation and Theoretical
Knowledge

Drama: Link practical scene exploration with theoretical
knowledge, encouraging students to reflect on broader
themes in performance.

National Curriculum: "Students should link practical
performance work with theoretical analysis of dramatic
texts" (Key Stage 3, Drama)

theatre works, enhancing understanding of cultural contexts.

Citizenship: Exploring themes of power, identity, and social
justice within society.

History: Understanding how historical and cultural contexts
influence the themes and messages in plays.

National Curriculum (Drama): "Students should explore social,
historical, and cultural contexts of drama."

Stagecraft and Performance in Duologues
Use minimalistic staging and props to enhance the impact of
duologues, linking to design and theatre practices.

Art: Exploring set design and the creative use of props,
lighting, and costume to enhance the visual impact of
performances.

Design & Technology: Applying knowledge of materials and
technical elements (lighting, sound) to create effective stage
environments.

National Curriculum (Drama): "Students should explore key
elements of scenography—set, lighting, sound, costume, and
props—to create mood and atmosphere."

Directorial Interpretation and Dramatic Tension
Investigate how a director’s choices affect pacing, blocking,
and tension, guiding students to make informed decisions.

English: Developing narrative skills and understanding the
impact of pacing, structure, and tension in storytelling.

History: Analyzing how historical context influences
directorial choices in interpreting themes and messages in
drama.National Curriculum (Drama): "Students should
develop and communicate a director’s concept, aligning
staging, design, and character interpretation."
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Hinterland | The Montgomery Bus Boycott, 50 Years Later | Posthumous Pardon doc The Street Scene A Basic Model for an Epic
Knowledge; | . NPR Theatre

Cultural Edgar Allan Poe — Tormented Genius? |

capital; The Good Person of Szechwan Documentary The vocabulary of acting: a study of the
Challenging nislavski* m’in modern practi

! Games for Actors and Non-actors, Second

vocabulary- —

building, Edition

reading

material

Drama is primarily a group project based subject. Students will work in a variety of groupings to explore their set text, to devise and perform original drama work and to
perform scripted extracts. The subject is practical in nature and opportunities to devise, rehearse, perform and evaluate are embedded in every lesson. Theatre
company visits to school are a part of the Drama course which is aligned with other curriculum areas such as History, English and PSHCE. The reflective process
begins during KS3 continues as students deepen their evaluative and analytical skills through peer evaluation and written tasks. The lessons take place in the Drama
Studio or the main hall which is a theatre performance space with lighting and sound facilities; thereby allowing freedom of movement and the opportunity to use
space imaginatively. Some of the technical and design aspects of the subject are also studied in order to prepare students for the end of year play and work sharing..
Home learning is a mixture of theory work and practical rehearsal sessions held after school. Wherever possible, we will work alongside the Art department to realise
and enhance stage design work

Being able to solve practical problems and work closely with others are two highly transferable skills to all subjects and professions. Drama skills are highly valued by
employers and the Creative Arts is an industry worth multiple billions to the British economy. Students who study Drama are confident speakers and the subject allows
for more variety in the way in which students learn and express themselves. Drama makes a contribution to our well-being, self-esteem and self confidence. The
experiences and study of this art form enrich us and support our social and cultural development through the exploration of the lives of others which have contributed
to script and character development. Drama is a subject for the intellectually, psychologically and socially curious; not only will you develop your appreciation for, and
understanding of, a diverse range of theatrical forms and genres, but you will also develop collaborative, creative and analytical skills that are strongly valued at
universities and in the world of work. In addition to the measurable skills that are assessed is the development of social understanding and empathy for the lives of
others throughout history and across cultures.
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https://www.npr.org/2005/12/01/5033971/the-montgomery-bus-boycott-50-years-later
http://www.socialiststories.com/en/writers/Brecht-Bertolt/The-Good-Person-of-Szechuan-Bertolt-Brecht.pdf
https://www.deepfun.com/wp-content/uploads/2010/06/Games-for-actors-and-non-actors...Augusto-Boal.pdf
https://www.deepfun.com/wp-content/uploads/2010/06/Games-for-actors-and-non-actors...Augusto-Boal.pdf
https://edm.parliament.uk/early-day-motion/3957/posthumous-pardon-for-derek-bentley
https://www.youtube.com/watch?v=tvprPMf4qms
https://www.youtube.com/watch?v=tvprPMf4qms
https://sites.evergreen.edu/arunchandra/wp-content/uploads/sites/395/2020/08/streetScene.pdf
https://sites.evergreen.edu/arunchandra/wp-content/uploads/sites/395/2020/08/streetScene.pdf
https://etheses.bham.ac.uk/id/eprint/7190/1/Kerber17MAbyRes.pdf
https://etheses.bham.ac.uk/id/eprint/7190/1/Kerber17MAbyRes.pdf

The Drama Department provides a range of opportunities for students to get involved.

School Production throughout the year

B.L.A.S.T crew. The Backstage Lighting and Sound Teamwork on the school production and can be called upon to provide support for other events. This is continuous.
Arts Showcases

. Reaching Beyond the curriculum

The Drama department also has a theatre company in residence (Box Clever) who offer workshops and performances that are linked with the Drama and English Curriculum
There are termly trips at GCSE, as part of the curriculum and to enrich their passion and knowledge of the subject as well provide cultural capital.

Drama department organises at least one theatrical exposure event per year group each year; this may be a a visiting workshop, performance or theatre trip

F® OB

Communication & v/ | Problem Solving Skills | / | Using initiative & v/ | Working under V4 Organisational skills V4
Interpersonal Skills being self-motivated pressure & meeting
deadlines
Team working v/ | Ability to learn and v | Numeracy VvV | Valuing diversity & V4 Negotiation skills V4
adapt difference
Spiritual Drama encourages exploration, analysis and understanding of the spiritual connections between characters and audiences - exploration

of how this is expressed through structure, language and specific character choices lends itself to discussion and analysis of what the
term ‘spiritual’ means and has meant in a variety of contexts through history and across cultures.

Moral Drama explores the morality of various characters and the choices they make when faced with difficult and challenging decisions which
affect the life trajectory of others. These are explored through discussion, analysis, performance and review.

Social Students develop social, team working and independent skills through drama. Through the big questions and themes students develop
understanding of different perspectives and what motivates others, developing interpersonal skills as well as empathy.

Cultural Drama lends itself to discussion and analysis of what culture means and has meant in a variety of contexts through history and across
cultures. Students explore diversity and how difference has been portrayed and critiqued throughout history and in society;
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